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Most school leaders have 
some level of responsi- 
bility for ensuring the 

appropriate hiring, supervision, and 
daily utilization of special education 
paraprofessionals. This is an import-
ant charge in that the deployment of 
special education paraprofessionals 
in public schools must comply with 
the Individuals With Disabilities 
Education Act (IDEA) and Chapter 14 
requirements, as well as result in the 
provision of appropriate educational 
supports to students with disabilities 
in accordance with their individual-
ized education programs (IEPs). The 
definition of effective practice as 
applied to the use of paraprofession-
als in schools has evolved in parallel 
with overall advances in the design 
and delivery of educational pro-
grams for students with disabilities.  
School leaders should periodically 
examine the practices and proce-
dures related to special education 
paraprofessionals to determine areas 
of strength and those in need of 
improvement, so the educational 
needs of students with disabilities 
are met in the most effective and  
efficient ways. 

Considerations

Questions school leaders may con-
sider in building a picture of how 
the school, district, or agency uses 
paraprofessionals may include: 

• How do we use paraprofessionals 
in our school?

• How does the school leadership 
promote use of paraprofessional 
supports throughout the school?

• What skills do paraprofessionals 
need to be effective in support-
ing students in various school 

School leaders should periodically examine  
the practices and procedures related to special  
education paraprofessionals to determine areas  
of strength and those in need of improvement,  
so that the educational needs of students with  
disabilities are met in the most effective and  
efficient ways.  

environments (e.g., general 
education, special education, 
noninstructional)?

• What skills do general and spe-
cial education teachers need  
to guide paraprofessionals in 
their classes?

• Do our schools and programs 
have the necessary supports in 
place to ensure that parapro-
fessionals effectively support 
their educational programs?

Administrators’ Review of 
Systems and Supports for 
Paraprofessionals

In order to facilitate exploration of 
these and other pertinent consider-
ations, the Pennsylvania Training 
and Technical Assistance Network 
(PaTTAN) has drawn upon several 
published resources to create a 
tool, the Administrators’ Review  
of Systems and Supports for 
Paraprofessionals, to be used  
by school leaders as a guide for 
evaluating a system’s current 
practices.  

The Administrators’ Review tool 
provides a framework for examin-
ing multiple sources of evidence  
to identify effective practices,  
procedures and supports that are 
in place, as well as identifying 
potential additions, revisions, or 
clarifications. In preparation for 
using the Administrators’ Review 
tool, it will be helpful to gather a 
variety of documents and policies 
that may serve as sources of  
evidence to support the ratings 
assigned to each item listed in the 
framework. Documents that guide 
the use of paraprofessionals and 
may serve as sources of evidence 
include: job descriptions for para-
professional roles (e.g., classroom 
aides, personal care assistants); 
teacher job descriptions that refer-
ence paraprofessionals, documents 
that articulate supervision respon-
sibilities for paraprofessionals;  
policies and procedures regarding 
paraprofessional and teacher  
orientation, supervision and lines 
of communication; collective  
bargaining agreements that  
impact paraprofessionals and/or  
the teachers with whom they work. 
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