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PaTTAN’s Mission

The mission of the Pennsylvania 
Training and Technical Assistance 
Network (PaTTAN) is to support the 
efforts and initiatives of the Bureau of 
Special Education, and to build the 
capacity of local educational agencies 
to serve students who receive special 
education services.
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PDE’s Commitment to Least Restrictive Environment (LRE)

Our goal for each child is to ensure 
Individualized Education Program (IEP) 
teams begin with the general 
education setting with the use of 
Supplementary Aids and Services 
before considering a                            
more restrictive environment.

OUTCOMES
PARTICIPANTS WILL…

Recognize the complexity of language and 
literacy development for elementary English 
learners.

Identify tools at the elementary level to 
collect evidence of literacy development 
and language use for the purpose of 
progress monitoring.

4

Explore word recognition and language 
comprehension, as illustrated in the 
Scarborough Rope for elementary
English learners.
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AGENDA

Address challenges regarding L2 reading skills 
at the elementary level, as related to English 
language development levels.
Define the strands of the Scarborough Rope 
and explore the sustainability of effective 
literacy development for elementary English 
learners. 
Align instruction with effective progress 
monitoring tools for elementary English learners 
to ensure quality literacy and language 
development.

TURN AND TALK

In your foreign language learning 
experience, how did you learn to 
read in that language?

What helped?
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WHAT DOES RESEARCH SAY ABOUT SECOND LANGUAGE 
DEVELOPMENT?

Language is a tool for communication.

We learn first and second languages 
because we want to do things with words.

The accomplishing of social acts is key in the 
development of ways of expressing 
ourselves.

READING IS A SOCIAL ACTIVITY
Robust evidence-based instruction that is culturally 
responsive considers reading as not only a skills-based 
approach, but also as a social activity. Additionally, ‘If  
the social participation structure is familiar to students, 
then performing with new academic content is less 
alienating.’

(Mehan et al., 1995)
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Tier 3/Tertiary Interventions
Few
•Individual students
•Assessment-based
•High intensity

Tier 3/Tertiary Interventions
Few

•Individual students
•Assessment-based
•Intense, durable procedures

Tier 2/Secondary Interventions
Some
•Some students (at-risk)
•High efficiency
•Rapid response
•Small group interventions
•Some individualizing

Tier 2/Secondary Interventions
Some

•Some students (at-risk)
•High efficiency
•Rapid response
•Small group interventions
•Some individualizing

Tier 1/Universal Interventions   
All
•All students
•Preventive, proactive

Tier 1/Universal Interventions 
All

• All settings, all students
• Preventive, proactive 

SCHOOL-WIDE SYSTEMS FOR STUDENT 
SUCCESS: PA’S MTSS MODEL

Academic Systems Behavioral Systems

Illinois PBIS Network, Revised May 15, 2008. Adapted 
from “What is school-wide PBS?” OSEP Technical 
Assistance Center on Positive Behavioral Interventions 
and Supports.  Accessed at 
http://pbis.org/schoolwide.htm

99

What is it about 
the student that 

is causing a 
problem?

What about the 
interaction of the 

curriculum, 
instruction, learners,

and learning 
environment should 
be altered, so that the 
student(s) will learn?

This shift alters everything else!

Adapted from Batsche and Elliott materials (citing Ken Howell)

instead

MTSS ASSUMES A SYSTEMS-LEVEL 
ORIENTATION

1010
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ROBUST EVIDENCE-BASED LITERACY
CURRICULUM & INSTRUCTION IN TIER 1

Small group instruction

Application of  word study 
(phonics) within authentic 
literacy activities

Questioning and participation 
structures that promoted higher-
level thinking

Reading is not only a
skills-based approach…
…it is a social activity

CULTURALLY RESPONSIVE LITERACY 
INTERVENTION IN TIER 1

Build content over time

Strengthen vocabulary with 
many practice 
opportunities with same 
theme

Allow for strong 
connections across the 
curriculum

•Students’ prior knowledge
•Explicit instruction
•Supportive environment
•Structured practice
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Do I need to:

Change the organizational 
structure of  my classroom in 
order to accommodate more 
intensive literacy 
instruction?

Add more sound/symbol 
relationships?

Change the materials that 
students read or talk about 
in order to make them more 
meaningful to them?

Culturally Responsive
Educators’ Reflections

RESULTS-PRODUCING TEACHERS IN TIER 1: UTILIZING 
PROGRESS MONITORING TOOLS IN CULTURALLY 
RESPONSIVE WAYS

THE FOUR-PART PROCESSING SYSTEM

Context 
Processor

Orthographic 
Processor

Phonological
Processor

Meaning 
Processor

writing outputspeech output reading input

speech
sound system

letter memory

Phonemic Awareness

Fluency

Phonics

Concept & Information;
Sentence Context;

Text Structure

Vocabulary

LETRS
14
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CONTEXT PROCESSOR
Native Speakers

Understand the 
context or cultural 
knowledge in text 

Understand concepts 
and information

Familiar with 
sentence and text 
structure

ELs need

Explicit teaching of 
popular culture found in 
text

Explicit teaching of 
English language 
functions and forms

Explicit teaching of 
sentence and text 
structure

15

MEANING PROCESSOR
Native Speakers

Come with oral language 
experiences and 
vocabulary related to those 
experiences

Comprehend the words 
being asked to read

Familiar with nursery 
rhymes and stories

Familiar with cultural 
themes and history

ELs need

Explicit instruction and oral 
experiences using common 
words

Explicit and systematic 
teaching of vocabulary in 
context to be able to 
appropriate the new 
vocabulary

To develop background 
knowledge on themes that 
might not be part of their 
cultural traditions or history

16



5/29/2018

9

ORTHOGRAPHIC PROCESSOR

Native Speakers

Have oral language to 
match to letters 

Have multiple 
opportunities to find 
connections between 
what they say and 
what is written 

Are familiar with 
letters in the alphabet

English Learners 

Are acquiring a new 
language

Function in two 
languages

Have to make 
connections with what 
they say in English, and 
letters in an alphabet 
that sometimes is very 
different from theirs.

17

PHONOLOGICAL PROCESSOR

Native Speakers

Come with oral English 
language experiences 
since birth

Come with cultural 
innuendos of their 
environments

ELs need

Practice with oral 
communication of whole ideas

Explicit teaching of sounds 
that do not exist in L1

Intonation patterns of English

Come with cultural innuendos 
that might be very different 
from the ones in school

18
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English Speakers’ Literacy Development

SOUNDS

Letters

WORDS

SENTENCES

S     T     O     R     Y

ELs’ LITERACY DEVELOPMENT
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ORAL LANGUAGE

Create a language-rich environment that 
includes modeling and scaffolding of oral 
language and vocabulary with ample 
opportunities to practice.

21

WORKING MEMORY AND ORAL LANGUAGE

Processing 
Task

Processing 
Task

Less Fluent 
Reader

More Fluent 
Reader

Working 
Memory

Colorado Reading First
22
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ORAL LANGUAGE IS THE HEART  OF LITERACY AND ENGLISH 
LANGUAGE DEVELOPMENT INSTRUCTION

Who: The classroom teacher
When: All Day – Every Day
How:

• Focus on activities that develop speaking, 
listening, and conversational skills.

• Create opportunities for purposeful talk

• Model the use of rich and interesting 
language

23

RESTRICTED SPEECH VS. ELABORATED SPEECH

Restricted Speech 
brief, unelaborated, 
assumes shared situational 
background knowledge, 
used more in homes with 
less education.

– Parent wants a child 
to move over

– “Move, Jimmy.”

Elaborated Speech 
elaborated code, used more 
in homes with higher levels 
of education, increased use 
of explicit content 
knowledge and less 
dependent on shared 
situational knowledge.

– “Jimmy, will you please 
move over, so your 
sister can see the 
television better.” 24
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IN A LANGUAGE-CENTERED CLASSROOM

Children can:

• Ask and answer who, what, where, 
when, why, and how questions

• Hear good models of language used 
and respond to it appropriately

• Discuss topics of interest
25

FIVE-STEP FRAMEWORK FOR APPROACHING ORAL LANGUAGE 
INSTRUCTION - BLISS

1. Build background knowledge about a 
topic

2. Listen actively and speak responsively 
about the topic

3. Integrate and connect old knowledge with 
new learning

4. Show your knowledge through 
discussion, sorting, creating, and writing

5. Share your knowledge about the topic by 
reading and sharing your work orally
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Activity – Connecting BLISS to the Oracy in the Classroom: 
Strategies for Effective Talk video

• Talk at your table, how is the BLISS 
strategy implemented in the video? 

• How would you implement BLISS in 
your instruction?
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LANGUAGE COMPREHENSION

Amplify, don’t simplify!
•Amplify by scaffolding
•Graphic organizers
•Cooperative grouping
•Visual supports
•Provide feedback
•Use technology

BACKGROUND KNOWLEDGE

Applies to all the information we have stored 
in long-term memory from direct or indirect 
experience
• Facts and references
• Word meaning
• Concepts in academic disciplines
• Personal experiences
• Political, social, and historical contexts
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LANGUAGE STRUCTURES

ESL teachers teach English language 
functions and forms:

•Sentence frames for semantics

•Syntax

•Social registers

•Language functions

VOCABULARY
Vocabulary: Should be practiced 
orally, so students can appropriate the 
new word.
• Breadth
• Precision
• Links (e.g., word origins)
• Affixes
• Cognates
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VERBAL REASONING
ELs should have ample opportunities to use 
oral language to present points of view, 
discuss, compare, contrast, and be able to 
express their ideas. 
•Transfer oral skills to reading and writing
•Infer
•Metaphors
•Simile  
Reading comprehension strategies should be 
taught explicitly!

34
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LITERACY KNOWLEDGE

Do you know the L1 literacy 
development level of your English 
learners?

• Print Concepts

• Genres



5/29/2018

19

COMPONENTS OF INFLUENCE ON SPOKEN AND 
WRITTEN LANGUAGE 

Phonology
Semantics
Syntax
Orthography
Pragmatics 
Discourse
Morphology

WHAT IS THE NATURE OF EFFECTIVE 
INSTRUCTION FOR MOST STUDENTS WHO ARE 
LEARNING TO READ? 
The methods supported by research are explicit, systematic, 
cumulative, and multisensory in that they integrate 
listening, speaking, reading, and writing. 

They are also multilinguistic, as they directly teach the 
structure of language at all levels, including the speech 
sound system (phonology), the writing system 
(orthography), the structure of sentences (syntax), the 
meaningful parts of words (morphology), word and phrase 
meanings (semantics), and the organization of spoken and 
written discourse. 

IDA (2016) Knowledge and Practice Standards for Teachers of 
Reading, p.6
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WORD RECOGNITION

Phonological awareness
• Syllables
• Phonemes

Decoding

Sight recognition

THE ENGLISH LANGUAGE

Of all languages in the world, the 
alphabetic writing system of English is 
complex.

This is because English is a morphophonemic 
language (sound and meaning).

The meaningful parts of words are often 
spelled consistently, even though their 
pronunciations change from one word to the 
other

40
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THE ENGLISH LANGUAGE
Let’s look at these examples:

child, children

site, situation

heal, health

anxious, anxiety

compete, competition

deep, depth 

perspire, perspiration 

41

THE PHONETIC ALPHABET ENGLISH CONSONANTS

Lips
together

Teeth on 
lip

Tongue 
between
teeth

Tongue
on ridge
behind
teeth

Tongue
Pulled 
back on 
roof of 
mouth

Back of 
throat

Glottis

Stops
Unvoiced
Voiced

/p/
/b/

/t/
/d/

/k/
/g/

Nasals /m/ /n/ /ng/

Fricatives
Unvoiced
voiced

/f/
/v/

/th/
/th/

/s/
/z/

/sh/
/zh/

Affricates
Unvoiced
voiced

/ch/
/j/

Glides
Unvoiced
voiced

/y/

/wh/
/w/

/h/

Liquids /l/ /r/

42
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Moats, 2000 43

ENGLISH PHONICS DEMONS FOR SPANISH-SPEAKERS

• All the short vowels: hat, bed, hit, top, up
• The /sh/ sound: shoes, mission, nation, ocean, chef, special, sugar

(one sound with six spellings!)
• The /th/ of  thank and /th/ of  this
• The /j/ of  jello, edge, giant
• The /z/of  zero, has
• The /v/ of  voice, very
• The r-controlled vowels – especially the one sound (ir, er, ur)
• The /zh/ of  measure, mirage
• The /d/ of  day, ladder, bad
• The /h/ of  home, house, hare
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DECODING

How close/far is the native language to 
English (language distance)? 
• Different directionality,
• Different alphabet or characters
• Different sound system 

Spelling-sound correspondence: English is 
a morphophonemic language (sound and 
meaning) 

Resource: National Geographic Reach, 
Using the Language Transfer Supports

46
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SIGHT RECOGNITION OF FAMILIAR WORDS

• Romance languages (Spanish, Portuguese, 
Italian, French) have cognates (familia -
family, metamorfósis - metamorphosis) 

• Germanic influences
• False cognates 
• Latin and Greek word origin (visual, 

formal, curricula, psychology, crises, 
metamorphosis)

• Anglo-Saxon word origin (neighbor, eat, 
heaven, sky, said, does)
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49
• Micro skills (sentence structure, vocabulary, word analysis, phonics…)

George C. Bunch (Chair), Martha Inez Castellón, Susan Pimentel, Lydia Stack, and Aída Walqui. (Available at ell.stanford.edu.) 
Attending to Language, Engaging in Practice, p. 14 ttp://www.tesol.org/docs/default‐source/books/14005_ch2.pdf?sfvrsn=2

Lesson Plan Template

EXAMPLES OF EVIDENCE-BASED PRACTICES 
FOR PHONEMIC AWARENESS (K-1)

50

Dr. Michael Heggerty’s   - “Phonemic Awareness: The skills that 
they need to help them succeed”; extra-strength Tylenol to 
Penicillin (can be done K-2 – comprehensive Tier 1 option)
•PATR – Phonological Awareness Training for Reading (Torgesen) –
Small Group, 4-5 days per week, 15-20 min., supplemental 
intervention, limited training required, extra-strength Tylenol (can be 
done with older students)
•David Kilpatrick’s “Equipped for Reading Success: A Comprehensive 
Step by Step Program for Developing Phonemic Awareness and Fluent 
Word Recognition” (Tiers 1, 2 and 3)
•Road to the Code (Tier 2; Penicillin)
•Interactive Strategies Approach (Scanlon et al)
•K-PALS – Kindergarten PALS – used as part of core reading 
instruction in Kindergarten by classroom teacher 2-3 days per week 
from fall to winter – kids get into pairs and use a game-like approach 
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EXAMPLES OF EVIDENCE-BASED PRACTICES FOR PHONICS 
SOME W/ADVANCED PA COMPONENT
Phonics and Spelling through Phoneme-Grapheme 
Mapping (extra- strength Tylenol-Penicillin) 
Phonics for Reading (PFR Levels 1, 2 and 3) (Penicillin)
Saxon Phonics and Spelling (Core and Supplemental) 
(Penicillin)
Teacher-Directed PALS (Berninger)
Orton Gillingham and Sonday System (Penicillin-
Neurosurgery)
PhonoGraphix (Neurosurgery)
LIPS (Neurosurgery)
Project Read, Fundations, Wilson (Extra-strength Tylenol)

51

ORAL LANGUAGE/VOCABULARY 
EVIDENCE‐BASED PRACTICES 

Word Generation (Grades 4‐8)

http://wordgen.serpmedia.org/4_1.html

52
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ORAL LANGUAGE/VOCABULARY EVIDENCE-BASED PRACTICES 
• RAVE‐O

http://www.voyagersopris.com/curriculum/subject/literacy/rave‐o/overview

• Elements of Reading Vocabulary (ERV)

• Act it Out (BOV, 2007)

• Loop Writer

• Golden 20 Prefixes (BOV, 2007)

• Antonyms (BOV, 2007)

• Language Links (Wilson and Fox, 2007)

• Line Up Like a Sentence (Funnel to Phonics, 2003)

• Associated Vocabulary (Davies, 2007)
53

COLLECTING EVIDENCE AND MONITORING THE 
DEVELOPMENT OF READING

54
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BEST READING PRACTICES FOR ENGLISH 
LEARNERS

Multiple opportunities to read a text 
for different purposes
•Oral reading
•Pair reading
•Choral reading
Round Robin reading – should not be 
practiced

55

FORMATIVE ASSESSMENT AND READING 
COMPREHENSION

Gottlieb, Margo Assessing English Language Learners: Bridges to Educational 
Equity Second Edition, Corwin, 2016

Montalvo-Balbed, Maria Using Formative Assessment to Help English 
Language Learners, ASCD PD Online, 2016 
http://pdo.ascd.org/lmscourses/PD13OC002/media/ELL_CC_M4_Readin
g_Using_Formative01.pdf

O’Malley, Michael and Valdez-Pierce, Lorraine Authentic Assessment for 
English Language Learners Longman, 1996

Shore, Jane R., Kim Wolf, Mikyung and Blood, Ian.  English Learner 
Formative Assessment (ELFA)Teacher’s Guide,  ETS, November 2013 
https://www.ets.org/s/research/pdf/elfa_teachers_guide.pdf

Trumbull, Elise and Lash, Andrea Understanding Formative Assessment 
Insights from Learning Theory and Measurement Theory, WestEd, 2013 

WIDA Focus on Formative Assessment Bulletin, September10, 2009, volume 
1, issue 2 www.wida.us

Word Generation https://wordgen.serpmedia.org/

56



5/29/2018

29

NEW RECLASSIFICATION, MONITORING, 
AND REDESIGNATION OF ELS – OCTOBER 
1, 2017

57

GRADES: 4-12
RUBRIC 1 - INTERACTION, LISTENING, SPEAKING, AND READING 
LANGUAGE USE INVENTORY

This rubric should be used to evaluate a 
student’s use of language as part of the 
reclassification process. The evaluation must 
consist of multiple observations, although it is 
not necessary to complete multiple inventories. 
It is recommended that the teacher who will 
complete this inventory be well-trained in the 
use of the rubric and begin to make notes of 
the students’ language use in enough time to 
develop a firm evaluation before completing 
this inventory. (Reclassification, p. 13)

58
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GRADES: 4-12
RUBRIC 1 - INTERACTION, LISTENING, SPEAKING, AND 
READING LANGUAGE USE INVENTORY

59

PROFESSIONAL CONVERSATION

• What have you found relevant 
today?

• What will you implement in your 
classroom?

• What else would you like to know 
regarding teaching reading to 
English learners?

60
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PROFESSIONAL CONVERSATION

• What have you found relevant 
today?

• What will you implement in your 
classroom?

• What else would you like to know 
regarding teaching reading to 
English learners?

61

RESOURCES

Arguelles, M.E., Baker, S., & Moats, L.C.  (2011) Teaching English Learners:  A 
Supplemental LETRS Module for Instructional Leaders. Cambium Learning Group 
Longmont

August, D. & Shanahan, T. (2006).  Developing Literacy in Second-Language 
Learners:  Report of the National Literacy Panel on Language Minority Children 
and Youth. Mahwah, NJ:  Erlbaum

Bell Mathis, Sharon, Penguin Books Ltd.,New York, 1986.

Bloom, L., & Lahey, M. (1978).  Language development and language disorders. 
Somerset, NJ: John Wiley & Sons.

Bunch, George C., Kibler, A., Pimentel, S., StandardsWork®

Echevarria, J. & Vogt, M.  (2011) Response to Intervention (RTI) and English 
Learners. Pearson Education, Inc.  Boston
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RESOURCES
Downey, Lynn, The Fleas Sneeze, Square Fish, Boston, 2005.

Francis, Rivera, Lesaux, Kieffer, Rivera, Center on Instruction, 2006.
Practical Guidelines for the Education of English Language Learners 
RESEARCH-BASED RECOMMENDATIONS FOR INSTRUCTION AND 
ACADEMIC INTERVENTIONS
Hasbrouck, J.  (2006) Screening, Diagnosing and Progress 
Monitoring for Fluency
http://www.colorincolorado.org/article/13026/?theme=print

Listening to Latinas: Barriers to high school graduation
http://www.maldef.org/education/public_policy/listening_to_latin
as/index.html

Realizing Opportunities for English Learners in the Common Core 
English Language Arts and Disciplinary Literacy Standards

63

RESOURCES

Grace, Kathi, Phonics and Spelling Through Phoneme-Grapheme 
Mapping (2006) from Sopris West.

95 Percent Group Inc. (2007). Blueprint for intervention:®
Phonics. Buffalo Grove, IL: Author.

Henry, M. (2003). Unlocking literacy: Effective decoding and 
spelling instruction. Baltimore: Paul H. Brookes.

Klingner, Janette, Hoover, J., Baca, L. Why Do English 
Language Learners Struggle With Reading? Corwin Press, 
Thousand Oaks, CA, 2008.

Lee, Harper, To Kill A Mockingbird ,Harper Collins Publishers,
New York,1999.

LETRS, Cambium Learning, 2011.

64
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RESOURCES

Moats, L.D. (2000).  Speech to print: Language essentials for 
teachers. Baltimore, MD: Paul H. Brookes Publishing.

Scarborough, H. S, The Scarborough Rope, 2001.

Schenk de Regniers, Beatrice, “Keep A Poem in Your Pocket”, 
Houghton Mifflin Harcourt, 2011.

Soifer, L.H. (1999). Development of oral language and its 
relationship to literacy. In J.R. Birsh (Ed.), Multisensory Teaching of 
Basic Language Skills. Baltimore, MD: Paul H. Brookes Publishing.

Thonis, E. (1983). The English-Spanish connection. Compton, CA: 
Santillana.

65

RESOURCES
Short, D., & Fitzsimmons, S. (2007).  Double the work: Challenges and solutions to 
acquiring language and academic literacy for adolescent English language learners 
– A report to Carnegie Corporation of New York. Washington, DC: Alliance for 
Excellent Education.

Vaughn, S., Hartfelder, H.E., & Ortiz, A. (2005) Response to Intervention in 
Reading for English Language Learners. Southland Corp. Regents Chair, University 
of Texas.

Walqui, Aida (2000). Contextual Factors in Second Language Acquisition. ERIC 
Digest ED 444381, available from www.ericfacility.net/ericdigests/ed444381.html

Walqui, Aida (2000). Strategies for Success: Engaging Immigrant Students in 
Secondary Schools. ERIC DIGEST Retrieved from: 
www.cal.org/ericcll/digest/0003strategies.htm

Williams, C. & Roberts, D. (2010)
Strategic Oral Language Instruction in ELD Teaching Oracy to Develop Literacy
www.ballard-tighe.com/pdfs/fff/whitepaper_email.pdf
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RESOURCES

www.pdesas.org PA ELA Core Standards PreK-5; 6-12

www.wida.us WIDA Can Do Descriptors 1-2; 3-5; 9-12

www.wida.us WIDA Performance Definitions K-12

67

Contact Information www.pattan.net

Dr. Victor Rodriguez-Diaz
Assistant Director
Vrodriguez@pattan.net

Commonwealth of Pennsylvania
Tom Wolf,  Governor
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