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Goal of Teaching

Student
Achievement

Classroom
Good Teaching Management

(Gest & Gest, 2005; Stronge, Ward and Grant, 2011)

* 12% of public school teachers leave within their
first 2 years

* 50% leave within the first 5 years
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Why do teachers leave?

* Most consistently listed factors:
— Lack of pedagogical training
— School environment
— Poor student behavior and motivation

« Teachers consistently report:

— Inadequate pre-service training on classroom
management and

— Lack of support and training for handling student
behaviors

(Boyd, Grossman, Ing, Lankford, Loeb, & Wyckoff, 2011; Chesley & Jordan, 2012; Feng, 2006; Halford, 1998; Henke, Zahn, & Carroll, 2001;
Ingersoll, 2001, Ingersol, Merril, May, 2012; Johnson & Birkeland, 2003; Kukla-/ 009; Lane, Wehby, &
Lyter, Fox, & Changler, 2004; Stough, 2006; Torres, 2012; Zabel & Zabel, 2002)

005; Luekens,

What about the kids?

« Students benefit when teachers implement
evidence-based PCBS practices.!

Unfortunately, we're not there yet.

— Teachers implement PCBS practices at lower rates
than desired.2

— Students with challenging behavior experience even
less praise, fewer opportunities to respond, more
reprimands, and more negative or coercive
interactions.3

+(Simonsen, Fairbanks, Briesch, Myers, & Sugai, 2008)

#(Reinke, Herman, & Stormont, 2012; Scott, Aler, & Hirn, 2011)
*(e.g. Car, Taylor & Robi Brigham, 2009; Scott et al, 2011; , 2005)
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We know a bit about what’s likely to work:
Evidence-based practices in classroom management

1. Maximize structure in your classroom.

Post, teach, review, monitor, and reinforce a

small number of positively stated
expectations.

3. Actively engage students in observable ways.

4. Establish a continuum of strategies to
acknowledge appropriate behavior.

5. Establish a continuum of strategies to respond
to inappropriate behavior.

(Simonsen, Fairbanks, Briesch, Myers, & Sugai, 2008)
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Self-Assessment
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Additional Tools

In 800ition 1o using the evidenceCbased strategies provided in the prior Interactive map, seliCassessment. and _detailed
tablos, teachers shauld apply the following Sirategy and consider the fallowing guidelines when responding 1o students

challenging benavior

Responding to ehaviors in the Classroom—Make /t FASTI

3 A s T

o PracitaL Eaa Tcaining anual
o mars nfasmatian)

Types of Banavior and Common Respanses



http://louisville.edu/education

Scenarios to lllustrate Implementation
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But we don’t seem to be doing “it”

Specific General Corrective/
Praise raise Reprimand

Reinke et
al. (2012)
Scott etal.
(2011)2
Hirn &
Scott 0.03 (overall positive)
(2014)2
Pas etal.
(2015)*

0.13 0.43

0.06 (overall positive)

0.12 (approval)

0.57

0.47 Group
0.06 Indiv.

0.93

*Based [
2Based on > high school

ith fidelity

Why aren’t we doing “it”?
What do we know from the empirical literature?

0.67 « Teachers typically receive little pre- or in-service training
in classroom management

0.07 (Begeny & Martens, 2006; Freeman, Simonsen, Briere, & MacSuga, in

press; Markow, Moessner, & Horowitz, 2006; Special Education

Elementary Longitudinal Study, 2001, 2002, 2004; Wei, Darling-

Hammond, & Adomson, 2010)

Multi-component training packages (didactic training +

coaching + performance feedback + etc.) result in desired

0.27 behavior change, especially when trained skills are

' effective

(Abbott et al., 1998; Hiralall & Martens, 1998; Madsen, Becker, &

Thomas, 1968; Freeman et al., in prepara(\on The Metropolnan Area

0.08

>Based on 827 observations of high school teachers
sed high

Child Study Research Group & Gorman-Smith 2003; Rollins et al.,
1974)
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Strategies Used to Change Teacher Behavior*

*Categories not mutually exclusive (Freeman, et al., 2016)

We can do this!

We need to support teachers implementation of

evidence based classroom management practices.....

and we can!

— We know what evidence based classroom
management practices look like.

— We have a science to support implementation.
— We have tools to describe and illustrate what

implementing evidence based classroom
management “looks like.”
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What is implementation?

Implementation is “...specified set of activities designed to

put into practice an activity or program of known dimensions”
(Fixsen, Naoom, Blasé, Friedman, & Wallace, 2005, p. 5)

It's what we do.

Implementation outcomes include “changesin...
— “...adult professional behavior”

— “...organizational structures and cultures...to support the changes
in adult professional behavior”

— “...relationships to consumers, stakeholders, ...and systems
partners” (Fixsen et al., 2005, p. 12)




Isn’t there science to guide
implementation?

Translated into our language (based on theirs)..

Begin with an “it” (ewdence based practice [EBP] or
program; aka “source” or “best example”)

Identify the “who” (individuals who work to implement with
fidelity; aka “purveyors”)

Identify the “where” (|nd|V|duaIs and organizations that will
adopt the EBP; aka “destination”)

Determine “how”: train, prompt, and use data
(performance feedback; aka “feedback mechanism” or
information flow)

Consider context (aka “influence”)

(Fixsen, Naoom, Blasé, Friedman, & Wallace, 2005, p.12)

Isn’t there science to guide
implementation?

(Fixsen, Naoom, Blasé, Friedman, & Wallace, 2005, p.12)

Where:
Teacher / Classroom

Implementation L Train, prompt, use
“Supporters” data
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This is one way to start organizing our
implementation supports

(Adapted from Fixsen, Naoom, Blasé, Friedman, & Wallace, 2005, p.12)

Where:
Teacher / Classroom

know
what these
are!

But...

Who How

Implementation Train, prampt use

”Supparters =
text How needs
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We can't afford to do everything, but
we can't afford to do nothing...

PCBS Systems Action Planning Guide:
3 Key Questions
Are the foundational systems in
place to support PCBS practice
implementation by all staff?

Do all staff know what PCBS l

We think there’s a lot in between!

NOTHING EVERYTHING
§3£§:? g‘r%\?iﬁed Fevcee?',;esamer I practices to implement and if
and performance they're doing it accurately?
“Sitand Get”  Didactic Didactic feedback
training training + training +
e L Do data indicate that staff are
periodic implementing PCBS practices
ClEhelis effectively?

PLUS Self-management supports




| Examples: h

*Implementation of PCBS connected to
clear need in building

*Implementation of PCBS connected to
academic instruction

* PCBS strategies adapted to ensure

‘\ classroom contextual and cultural fit

Non-Examples:

*Data demonstrating need are not
regularly shared

*Academic strategies taught in isolation

«Training on practices not connected to
why it is important in the school

AN

°/Examples: N Non-Examples:
+Dedicated time for training *No dedicated time or resources
+Dedicated time for coaching functions +Data not shared or not used in
*Regular data review problem solving
+Celebration or recognition of staff «Staff recognition not available or used
implementation Y
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°/Examples: p Non-Examples:

* District and school administrators have | < No practices are prioritized for
communicated a clear priority for PCBS implementation, identified strategies
implementation. lack evidence of effectiveness, and/or

priority practices are not effectively
to celebrate PCBS implementation \\ J disseminated among all staff.




Turn and Talk

« Review the critical features of Eoundational
Systems and examples we just discussed.

« Identify questions or areas for clarification.

PCBS Systems Action Planning Guid
3 Key Questions

p
Are the foundational systems in place
to support PCBS practice
implementation by all staff?

P ' S
Do all staff know what PCBS practices

to implement and if they’re doing it
accurately?

p
Do data indicate that staff are
implementing PCBS practices
effectively?
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~ N .
Examples: » /i Non-Examples: )
*Prompts and reminders «Data delivered in punitive evaluative
*Supportive data-based feedback fashion
*Supports may be delivered by «Feedback delayed or not data-based

*Coach/mentor
\ *Peer/peer team ¥ )
\_ eself < -

10



/Examples:
«Clearly stated outcomes
« Explicit (model, lead, test)approach
*Job-embedded
*Linked to school data
*Delivered in various contexts and
d to practice

ormen
o Peer
Non-Example:
* PD focuses only on theory and
assumes educators will discover
practices
*Full-day intensive training with no
follow-up
e Self

+Short trainings not connected to larger
need, structure, etc.

« Internal or
external coach
tor

‘School or district behavior coach sends
regular reminders to staf of the critical
features of PCBS strategies, conducts
walk through observations of
educators, and provides specific and
supportive feedback.
Mentors assigned to support educators
provide reminders of the critical
features of PCBS strategies, collect
data on the use of each skill, and
provide supportive data-based
feedback.
Professional Learning Communities
established within grade level or
department teams focus on strategies
targeted for improvement; team

mbers review critical features of
targeted practice and provides
feedback and implementation support
to eachother.
Pairs of educators work together
reminding one another of the critical
features of each skill provide practice
opportunities, and observational
feedback.
Educators commit to being a dedicated
coach for at least one strategy and a
dedicated learner of a new strategy.
Educators are provided with explicit
instruction in one or more specific
classroom management strategies.
Educators set a goal for improvement
and are provided with a tool for data
collection and evaluation. Educators
self-reinforce when they meet their
goal.

Mentoring or coaching conversations
not focused on specific PCBS

strategies or guided by data

Data are not kept confider

shared with peers or admi

used for evaluative purposes.

Lack of structure for meetings (e.g,
not using data to select targeted skills
or guide conversations); lack of trust
among members; focus becomes
student-specific rather than educator
skills focused.

Asking educators o self-manage
without clearly understanding the
targeted strateqy or data collection
component.
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Turn and Talk

« Review the critical features of Effective PD and
examples we just discussed.

« Identify questions or areas for clarification.

11
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TABLE
- - - TOO FOR DATA COLLECTION
PCBS Systems Action Planning Guide: Data Colleatiansirateoy | | TEITOIE A Loy Cuamplesofuse. | otk de reeeirees o1
i Are staffimplementing what key strategiescan || g nat conaitions | Under what conditions
3 Key Questions TEeTDETD
N delity? will this strategy be will this strategy be by
PCBS with fidelity? "‘"evzlz“eer“g(‘:I5ﬂ§7 eHTon e Thanaeeioa to0ls’
- oo
Are the foundational systems in place + statt are unable 10 S
) — + Saff have received Tecognize of deserive | ,
to support PCBS practice Well done! Monitor Determine the number of Checkiists Heunity cvamplos |+ Gutt s mor b
implementation by all staff? outcomes and adjust as classrooms needing support each measured skl i s of the
needed (many or a few)
S + prepare staff forvisit; |+ Observations are
Do all staff know what PCBS practices ObserverCheckists Tornared rtiecion | purposee o deta
. . ) o ) - RO and prablem soing. | hot snared backwin | | as
to implement and if they’re doing it Review anguadJ:rstt universal e isconsin walk
3CCUr3tE|V? PP changes (minor or major) — ST have recewved ST management
Toals for Measuring iGentity oxamples of | * Data needed for
B N Discrete SKils o cach measured skill decison making .
rategt o Stft mave setspocit + Dutacollciion
Do data indicate that staff : e A ot O
0 data indicate that staft are Provide supplemental supports and other improvement of o scon
imp|ementing PCBS practices support to small groups of strategies for staff members
effectively? staffneeding support needing intensified

support.

12



Turn and Talk

Review the critical features of Data-based

Decision Making and examples we just
discussed.

Identify questions or areas for clarification.

Multi-tiered Framework of Professional Develog)ment Sup!)ort
(adapted from Simonsen, MasSuga, Briere, Freeman, Myers, Scott, & Sugai, 2013)

Progress Monitoring

‘ Walk-through, Student Data Review, Tier2
L Teacher Collected Data

Targeted PD: Self-Management with
Peer or Coaching Supports

Universal Screening
Walk-through & Student Data Review
\

Tasie s,

Trecstor)

e ST

support

3/7/2017
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Multi-tiered Framework of Professional Development Support
(adapted from Simonsen, MasSuga, Briere, Freeman, Myers, Scott, & Sugai, 2013)

EXAMPLES

Progress Monitoring

Walk-through, Student Data Review,
Teacher Collected Data

Tier2
Targeted PD: Self-Management with
Peer or Coaching Supports
Universal Screening

Walk-through & Student Data Review
A

Self-management
may be ONE way
to approach this!

Self Management: A promising component
of effective and efficient PD support

« Self-management: Individuals manage their
own behavior in the same manner as they
manage anyone else’s—“through the
manipulation of variables of which behavior is a
function” (Skiner, 1953, p. 228).

— Self-manipulation of antecedents

— Engaging in other (self-management) behaviors to
affect probability of target behaviors

— Self-monitoring and self-evaluation

— Self-manipulation of consequences (e.g., self-
reinforcement)

3/7/2017
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What does our initial research on
self-management indicate?

Across four studies, we've found that self-management
with email coaching prompts resulted in desired initial
increases in specific classroom management skills
across teachers. We are still working to enhance
maintenance and generalization of effects.

(Simonsen, Freeman, Dooley, Maddock, & Kern, in preparation)

See classroom tab of nepbis.org for copies of the training scripts,

email prompts, and spreadsheets we’ve developed for tracking
* praise,

* prompts, and

* opportunities to respond.

We’ve now tested the targeted-
PD approach with:

« ...more teachers: 16 Teachers across two schools
* ...more skills:

— specific praise,
— prompts for social behavior, and
— academic opportunities to respond (OTRs)

< ...a group experimental design: counter-balanced

interrupted time series design
— Randomly assigned to one of two cohorts
— Collected data before and after each skill-focused training

« ...and we've now replicated again with natural

implementers

« Targeted PD may work as tier 1 or 2 PD support for
teachers.

« May be facilitated by a school-based behavior coach,

instructional coach, or other school leader with
behavioral expertise.

3/7/2017
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Brief didactic training (1:1 or group setting)

« Definition of skill
« Rational for using the skill
« Examples/non-examples of the skill
« Activity to apply the skill in the natural context
« Definition of and instruction in self-management
Teacher/staff self-management:
— Daily self-monitoring during brief (15 min) sample of instruction
— Daily self-evaluation (entering data, determining if goal was
met)
— Self-reinforcement (celebrating on days when goal is met)
Weekly email reminders re: skill use and self-management
strategies (by behavior coach)

Periodic (e.g., bi-weekly) “fidelity monitoring” of skill use and self-

management (by behavior coach)

Example Presentation
Praise

+Definition
*Rationale
*Examples
«Critical features

: Specific

Definitions
What is specific and contingent praise?

» “Specific, contingent praise is a positive
statement, typically provided by the
teacher, when a desired behavior occurs
(contingent) to inform students
specifically what they did well.”

(Simonsen, Fairbanks, Briesch, Myers, & Sugai, 2008)

3/7/2017
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Rat|ona|e (Simonsen, Fairbanks, Briesch, Myers, & Sugai, 2008) Ratlonale Examples & Non_examples
Why provide contingent praise? Why provide specific praise? Is this specific praise?

» Delivering contingent praise for

— academic behavior increased participants’ * Increasing the number of behavior specific praise statements was associated . .
- (a) correct responses (Sutherland & Wehby, 2001), with an increase in on-task behavior (Sutherland, Wehby, & Copeland, 2000). Quick activity to check our
« (b) work productivity and accuracy (Craft, Alber, & Heward, 1998; understanding of specific praise.
Wolford, Heward, & Alber, 2001), + Providing contingent praise in conjunction with either establishing classroom rules

in isolation (Becker, Madsen, & Arnold, 1967) or classroom rules paired with

ignoring inappropriate behavior (Yawkey, 1971) was associated with increased If th . th ti
appropriate classroom behavior. € scenario on the pptis an

* (d) academic performance (Good, Eller, Spangler, & Stone, 1981).

example of specific praise, give us
— appropriate social behavior increased participants’

“ ”
+ (a) on-task behavior (Ferguson, & Houghton, 1992), a “thumbs up.
« (b) student attention (Broden, Bruce, Mitchell, Carter, & Hall,

* (c) language and math performance on class work (Roca & Gross,
1996), and

1970), If the scenario is NOT an example
* (c) compliance (Wilcox, Newman, & Pitchford, 1988), . . .
+ (d) positive self-referent statements (Phillips, 1984), and of specific praise, give us a

+ (e) cooperative play (Serbin, Tonick, & Stemglanz, 1977). (Simonsen, Fairbanks, Briesch, Myers, & Sugai, 2008) “thumbs down.”

17
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Examples & Non-examples Examples & Non-examples Examples & Non-examples
Is this specific praise? Is this specific praise? Is this specific praise?

During educator-directed instruction, a
student raises her hand. The educator
says, “Thank you for raising your
hand.”

It’s a positive verbal statement that
occurs immediately after and
specifically names the expected
behavior.

During educator-directed instruction,
students are talking over the educator.
The educator rolls his eyes and says,
“Gee, thanks for listening.”

Why?

This is sarcasm, not specific praise.

A student enters the class during
educator-directed instruction; the
student quietly walks to his seat. The
educator walks over to the student and
whispers, “Thank you for comingin
the room quietly.”

It’s a positive verbal statement that
occurs immediately after and
specifically names the expected
behavior.

18



Examples & Non-examples
Is this specific praise?

During a direct instruction lesson, the
educator points to the consonant
blend /th/, which is underlined in the
word “though,” and says, “What
sound?”

Why?

This is an opportunity to respond.

Critical Features
So, what is specific praise?

» Verbal statement (i.e., not look or gesture)

+ Deliver immediately after the behavior

+ Specifically state the desired behavior
demonstrated

3/7/2017

Activity: Specific Praise

How will you use specific praise in your classroom?

In your handout, write three (or more) specific praise
statements that you will use during educator-directed
instruction to recognize appropriate social behavior.

19



Developing Self-Management
How will you increase the likelihood that you will deliver specific
praise for appropriate social behavior?

Definition of self-management

*Description of self-management for this skill
*Review/discussion of materials needed to implement
*Practice using strategies

Definitions
What is self-management?

According to Skinner (1953), we manage our own
behavior in the same manner as we manage anyone
else’s—"“through the manipulation of variables of which
behavior is a function” (p. 228).

Self-management is engaging in one response (the
self-management behavior) that affects the probability
of a subsequent behavior (the target or desired
behavior).

For example, keeping a “to do” list (self-management
behavior) may increase the likelihood that you “do” the
things on your list (target behaviors).

» See
example
for specific
praise at
nepbis.org

3/7/2017
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Self-monitor

Use spreadsheet to enter data and self-evaluate

Self-reinforce

See examples on “classrooms” tab at nepbis.org.

+ Brief email reminders about praise and skill use.

* For example:

Remember, specific praise is contingent (delivered
immediately after the behavior), specific (names the
desired behavior exhibited), and positive.

‘Nice hand raise’ and ‘Thank you for actively listening’
are examples of brief specific praise statements.
Keep on counting, graphing, reviewing your data, and
reinforcing yourself when you meet your goal!
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Multi-tiered Framework of Professional Development Support
(ada;&ed from Simonsen, MasSuga, Briere, Freeman, Myers, Scott, & Sugai, 2013

Progress Monitoring

‘ Walk-through, Student Data Review, Tier2
L Teacher Collected Data

Targeted PD: Self-Management with
Peer or Coaching Supports

Universal Screening
Walk-through & Student Data Review
\

21



What about other approaches?

» Consultation approaches may provide intensive
supports for new or in-service teachers.

(Briere, Simonsen, Myers, & Sugai, 2015; MacSuga & Simonsen,
2011)

Another Research Example...

Don Briere explored the effects of within-school
consultation (self-monitoring + structured weekly
meetings) on the specific praise rates of 3 new
(induction) elementary school teachers

Multi-tiered Framework of Professional Development Suyport
(adapted from Simonsen, MasSuga, Briere, Freeman, Myers, Scott, & Sugai, 2013)

EXAMPLES

Progress Monitoring

‘ Walk-through, Student Data Review, Tier2
L Teacher Collected Data

Targeted PD: Self-Management with
Peer or Coaching Supports

Universal Screening
Walk-through & Student Data Review

Questions and Discussion
Thank you!

Jennifer.freeman@uconn.edu

3/7/2017
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