UNITED STATES DEPARTMENT OF EDUCATION

OFFICE OF SPECIAL EDUCATION AND REHABILITATIVE SERVICES

THE ASSISTANT SECRETARY

MAR 2 31999

Sally Mernissi Vice President National Board for
Pr of essi onal Teachi ng Standards 1730 Rhode I sl and
Avenue, N. W, #909 Washi ngton, DC 20036 .

Dear Ms. Mernissi:

Thank you for your letter dated January 19, 1999, in which you
solicit input fromthis Ofice on draft standards devel oped for
physi cal education teachers by the National Board for

Pr of essi onal Teachi ng Standards (NBPTS). Although you had
requested our input by March 15, 1999, you were kind enough to
extend this date to enable us to provide comments at a |ater
time. We hope that you find the followi ng comments and

i nformati on usef ul

Part B of the Individuals with Disabilities Education Act (Part
B) is the Federal law that authorizes financial assistance to
States, and through themto |ocal school districts, to assist in
neeting the special educational services needs of students with
disabilities in nmandatory age ranges. Part B .also contains a
strong preference for educating children with disabilities in
regul ar classes with their nondi sabl ed peers with appropriate
suppl ementary ai ds and-services. Since the original passage into
| aw of Public Law 94-142, the predecessor statute to Part B of

| DEA, instruction in physical education has been part of the
definition of "special education.” See 20 U. S.C. 81401(25). The
regul ations for the Part B program since their original
publication in 1977, have recogni zed that many students with

di sabilities have been inproperly excluded from physi cal
education cl asses, sonetinmes because of concerns that they could
be injured through potentially strenuous activities.

As a practical matter, while physical education is a vital
conponent of education for all children, its relevance to the
education of children with disabilities can hardly be debat ed.
I ndeed, children with disabilities often devel op coping
mechani sns and manneri sns to conpensate for their disabilities
t hat have profound physiol ogi cal and
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psychol ogi cal consequences for them To address these and ot her
i ssues, appropriate instruction in physical education is key to
assisting children with disabilities to devel op strong

sel f-esteem and the necessary confidence to conbat the many
physi cal and psychol ogi cal obstacles they face. Al too often,
individuals with disabilities are nocked or shunned by their
peers sinply because they | ook different fromothers. It is
essential for students with disabilities to devel op

sel f-confidence to overcone these obstacles. Therefore it is
essential that teachers encourage this sense of confidence and
mastery in assisting individuals with disabilities to becone
productive and -contributing nmenbers of society.

In determ ning the type-of instruction in physical education that
is appropriate for a particular disabled student, physical
educati on teachers need to have input into the devel opnent of
each disabled child s Individualized Education Program (I EP). The
| EP process is key in determning the content of an individua
child' s programas well as any accomodati ons or nodifications
that are necessary to address the unique needs arising fromthe
student's disability. These decisions nust be nade on an

i ndi vi dual basis and shoul d not be based solely on stereotypes or
general concerns about what an individual with a particular type
of disability is capable of acconplishing. Keeping this
background in mind, our nore specific coments of the standards
fol | ow

St andard One concerns physical education teachers' know edge of
their students. This standard contains only two genera
references to students with disabilities, and we believe that
the followi ng additional references could prove useful. For
exanpl e, on page 7, where relevant factors about a |earner are
listed, such as the student's cultural; linguistic, and ethnic
heritage, we recomend that a reference to disability be added.
This reinforces the inportant principle that "disability is a
natural part of the human experience and in no way di m ni shes
the right of individuals to participate in or contribute to
society." 20 U.S.C. $1401 (c) (1) . Next, the standard

di scusses the need to nodi fy and adapt instruction for

i ndi vidual |earners as necessary to address students' varying
skill levels. Such adaptations and nodifications could be
critical for individuals with disabilities to address the

uni que needs arising fromtheir disabilities and to enable them
to be involved and progress in the
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general curriculumand to participate, as appropriate, in
extracurricul ar and ot her nonacadem c activities with their
nondi sabl ed peers. See 20 U.S. C. 51414(d)(1)(A).

St andard Two concerns know edge of subject matter. The | ast
statement on safety and liability issues, found on page 11

provi des a good description of the role of the physical education
teacher on the IEP Team W recomend that this paragraph be
noved to a nore prom nent sectionof the standards and not sinply
be addressed in the context of safety and liability issues. W
al so noted that no references to disability were found in the
remai nder of Standard 2, and we believe that issues relevant to
disability should be addressed in discussion of notor devel opnent
and notor |earning, exercisescience, and physical activity and
wel | ness, novenent forms and concepts, sociol ogy and psychol ogy
of novenent, and technol ogy. Specialized equi pnent coul d have
some very inportant inplications in providing instruction in
physi cal education, particularly to students with certain kinds
of mobility inpairnents.

St andard Three concerns sound teaching practices. The fourth
par agraph on page 13 identifies sone particular instructional
adjustnments that would need to be nade to acconmpbdat e the needs
of children with particular disabilities. Wile we agree that
there may be situations in which it is necessary to nake

i nstructional adjustnents so as not to cause potential harmto
children with particular disabilities, we believe it is equally,
if not nore inportant, to stress what positive and creative
nmeasures can be taken toaccommodate the needs of these disabled
students in order to ensure their full participation.

The third paragraph on page 14 di scusses physical setting and
speci al i zed equi pnent. Speci alized equi prent often can be
utilized to assist students with disabilities to attain
hei ght ened degrees of independence and self-mastery. It would be
hel pful for teachers of physical education to be able to work
with di sabl ed students whose physical devel opnent coul d be
enhanced by the use of specialized equipnent. In addition,
teachers of physical education should be aware of and sensitive
to physical setting, and, where appropriate, should take
necessary steps to renove barriers.
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The last paragraph on the first column on page 14 addresses privacy concerns. It
also should be noted that it is .aviolation of Part B of IDEA and the Family
Educational Rights and Privacy Act (FERPA) to disclose personally identifiable
information in education records without prior informed parent consent, unless the
disclosureis specifically authorized under one of the exceptions to the consent
requirement. With thisin mind, teachers of physical education must ensure that
information about a student's disability statusis not improperly disclosed unless
the disclosure is consensual or otherwise authorized.

Standard 6 addresses the learning environment. The fourth paragraph on page 21
contains avery positive statement about learning environment. It might be
helpful to also incorporate in that paragraph language underscoring the
importance of ensuring that all students regardless of abilities are appropriately
integrated, including the importance of providing appropriate supplementary aids
and services to ensure that this happens.

Standard 8 concerns assessments. Physical education teachers could play an
important role in assessing suspected disabilities or continued eligibility of
previously identified disabled students. Asappropriate, school district personnel
may wish to consult with physical educators in gaining information about
potential disabilities.

Standard 9 concerns equity, fairness, and diversity. To ensure that issuesrelated to

students with disabilities are appropriatel y addressed, specific comments are noted
on the attached page.

We hope that you find these comments useful. If you would like further

assistance, please contact Greg March of my staff at (202)205-8441, or Rhonda
Weiss of the Office of Special Education Programs at (202)205-9053.

Sincerely,



