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Pennsylvania Training and Technical Assistance Network

Alternate Eligible Content:

High Expectations, 

Effective Instruction, 

and Lifelong Learning

Presentation Objectives

• Identify and locate resources and tools 

available for teachers to support delivery of 

instruction aligned to alternate eligible content

• Use essentialized examples to support lesson 

plan development

• Identify updates and changes with  the 2018 

PASA
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Alternate Eligible Content

• Standards Aligned content in ELA/Math and 

Science

• Reduced in depth and breadth from the PA 

Core and Academic Standards to ensure 

students eligible for the alternate assessment 

have access to the general education 

curriculum

Alternate Eligible Content

• Represents modified targets for learning in 

general education classrooms and other 

settings

• Can be essentialized to provide standards 

aligned learning for a variety of abilities within 

the 1% range of student population
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https://www.powtoon.com/online-presentation/dM70YDnCtCf/8-step-instructions/
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Examine the Content

Resources to Support 

Understanding of AEC:

• PSSA Glossaries
– ELA glossary
– Mathematics glossary

• AEC Across the Grades/Intent Documents

• Essentialized Examples

These resources will enhance your understanding of the 
meaning and intent of the alternate eligible content.

Getting Started:

Review AEC
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Your Turn

• PaTTAN.net

• Pdesas.org

Examine ELA:

Reading and Writing

*Also available: 

Math and Science

Consider connections to 

previous sessions

Helix ELA Strand Considerations

• Literacy was described in 

various ways this week.

• How does your learning of 

literacy in earlier sessions 

connect to instruction of the 

ELA AEC?
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Gather Information About Each Student

• Present education levels/data in ELA as it 
relates to the AEC for the student’s assigned 
grade level

• Communication, Language and Vocabulary
– How the student takes information in
– How the student demonstrates what they know
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Example:

E07AK1.1.2a (Literature)

Identify the theme/central message of a story, drama, or poem 

using key details/evidence from the text

Pre-Planning Instructional/Data Questions

• How does my student access text ? (read or read to?) What 

is the length of text appropriate for my student(s)?

• How does this student comprehend? Words, visuals, objects?

• Is this student familiar with any grade appropriate Literature?

• Does this student know what theme is?  Theme in Literature?

• Do I know what theme is in Literature?

• Does my student know what a detail is? Evidence?



11/6/2017

8

What Are Your Students Assigned Grade Levels?

3

4

5 6 7

8

11

9 and 10

K,1,2

Your Turn

• Select a piece of AEC at your students 

assigned grade level 

– (or near if you are Grades K-2, 9,10)

Examine ELA AEC:

Reading and Writing

What questions would you need to ask 

and answer in relation to your student’s 

current performance levels?
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New Tools to Support 

Unit/Lesson Design

AEC Across the Grades with Intent
Examples: 

Math Grade 7
AEC: M07AR1.1.3a Represent a proportional relationship on a line graph 
AEC Intent: Use a graph to show a relationship between characteristics 

(example- for every hour worked you earn $1)

ELA Grade 6
AEC: E06AC2.1.1a Identify how the narrator’s point- of- view affects the story
AEC Intent: Show the way the narrator thinks and feels and how that 

affects/influences the story 
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Across the Grades and Intent

Questions

Your Turn

• Match your piece (s) of AEC  to its intent

Examine ELA:

Reading and Writing

Does this provide additional 

understanding? If so what?

Turn to a partner and share
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New Tools 

to Support

Unit/Lesson 

Design

• Essentialized 
Examples

• Currently 
ELA/Math
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Purpose of Essentialized Examples

• To provide understanding of the content

• To provide ideas for reducing complexity

• To support design of content targets
– You will add the mastery criteria and 

conditions specific for your student(s)

• To support design of  assessment tools 

Examples:  Aid Understanding of AEC By Varying 

Levels of Complexity
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Feedback From the Field:

Teacher Survey Results

Essentialization Example Tryouts

MathELA/Reading
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Time Investment

Teacher Knowledge
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ELA  EXAMPLE

Least-

content

complexity

Text Considerations

• Determine if there is a need to reduce/scaffold the 

complexity of the text (sentence length, prefixes, complexity 

of content).

• Have students look at text, pictures and make guesses and 

predictions about what the story is about OR introduce the 

characters via pictures and/or objects.

• What is the AEC wanting the student to know? Does the text 

reflect this?

• Is the AEC referencing Literature (expository text) or 

Informational Text?

Before the lesson
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Vocabulary Considerations
Modifying Text

• Based on students common high frequency words (student 
data), reduce complexity  ex. Wolf = ‘outside’ dog

• Explicitly teach vocabulary in context ex. read the sentence 
and emphasize the word- use questioning, video, or other 
visual sources to have students understand meaning

• Provide a variety of activities to practice new vocabulary  
ex.  find the word and match it to a picture from a group of 
pictures to demonstrate understanding 

• Teach the vocabulary to fluency under a variety of 
conditions

Before the lesson

Original text: The Attack of the Leftovers
https://www.readworks.org/article/Attack-of-the-Leftovers/2fe02e8e-3c66-4a05-8e1e-44e7b4b869ce#!articleTab:content/

“We have too many mashed potatoes,” said Caroline.

“I know!” said her brother, Stewart. “I am sick of them.”

“We’ve had mashed potatoes for lunch.”

“We’ve had mashed potatoes for dinner.”

“We’ve even,” said Caroline with a grimace, “had them for breakfast.”

“Thanksgiving is over,” said her brother, crossing his arms. “We want new food.”

Thanksgiving had happened five days earlier. Everyone came over to their house: aunts and uncles and cousins. Even a long-lost aunt from Alabama. They ate turkey and 

mashed potatoes and stuffing and gravy. Lots and lots of gravy. It was great. It made everyone sleepy.

But when everyone left, the food was still there. Turkey. Mashed potatoes. Stuffing. Gravy. Everywhere! The counters were covered. Food invaded the fridge. It sat on 

Caroline and Stewart’s plates for days and days. Eventually, it got boring.

“Pleeeeeeeeeeease,” said Stewart. “Make us something else!”

“Not mashed potatoes.”

“Anything but that!”

“Hmm,” said Mom. She was quiet for what seemed like a long time. Her finger tapped against her mouth. “I think I have an idea.”

She took out a container. Stewart’s mouth fell open.

“Mom!” he shouted. “Are you crazy? Those are the mashed potatoes.”

“They sure are,” said Mom. “I think I just remembered something my grandmother used to do.”

Mom pulled out a frying pan and a jug of vegetable oil. She poured the oil in the pan. It went glug, glug, glug. She turned on the heat. Stewart and Caroline backed away. 

They are not allowed near the stove when hot oil is in the pan.

While the oil got hot, Mom fixed the potatoes. She turned the container upside down. “Plop!” went the potatoes. They fell onto the counter in a cold, hard block. With her 

sharpest knife, Mom sliced the potatoes into squares. She dusted them with flour. She sprinkled them with salt. She covered them with pepper.

And then she slid them into the oil.

Sizzle! went the oil. Sizzle, sizzle, sizzle!

“Whoa, Mom,” said Caroline. “What are you doing?”

“I’m frying the potatoes. The same way you would make French fries. It’s a good way to get rid of leftovers.”

When the potatoes stopped sizzling, they were done. Mom lifted them from the oil and let them dry. Once they were cool, Caroline picked one up in her hands.

“Don’t you want one, Stewart?”

“No!” he said. “I told you. No more mashed potatoes.”

Caroline lifted the block of crisp, brown potato to her mouth. She took a tiny bite—the tiniest bite in the world.

“Oh boy,” she said. “Oh boy, Stewart. These are good.”

He took a bite, too. She was right. The potatoes didn’t taste like mashed potatoes at all. They were crisp and brown on the outside. They were creamy and fluffy on the 

inside. It was like eating a crispy cloud.

“See?” said Mom. “Leftovers aren’t the end of the world.”
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Modified Text

Most Complex Content
During Thanksgiving, Caroline and Stewart ate mashed 

potatoes. They also ate mashed potatoes during the five days 

after Thanksgiving. Stewart was not happy; he crossed his arms 

and asked for different food. He said, “Please” to his mother 

when he asked for new food. His mother fried the mashed 

potatoes in vegetable oil. Caroline tasted the fried mashed 

potatoes. When Stewart ate the mashed potatoes, he said they 

tasted like a crispy cloud that was creamy and fluffy.

Modified Text

Mid Complex Content
During Thanksgiving, Caroline and Stewart ate mashed potatoes. They also 

ate mashed potatoes after Thanksgiving. They got tired of eating mashed 

potatoes. Stewart was not happy; he asked for different food.

His mother fried the mashed potatoes in a pan.

Caroline ate the fried mashed potatoes. When Stewart ate the fried mashed 

potatoes, he said they tasted creamy and crispy.
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Modified Text

Least Complex Content
The boy and the girl ate mashed potatoes all the time.  They did 

not want any more mashed potatoes. 

The mother made different potatoes. (or new potatoes) 

The boy and the girl liked the different (or new) potatoes. 

Sample Probes Across 

Complexity Levels
Question Example:
Name two characters in this story (who is the story about?) Tell me one thing 
that each character did.

Sample questions: 
 

Read Text: “The boy and the girl ate mashed potatoes.”  
Question: Who ate mashed potatoes?  
Student selects picture or object 
 

Text: “The mother made a different kind of potatoes.”  
Question: Who made the potatoes? 

Student selects picture or object 

Most content 

complexity

Mid-content

complexity

Least-content

complexity

 
 

Sample questions: 
 

Who ate mashed potatoes?  
 
Who cooked fried mashed  
potatoes? 

 
                                                                        Mom                          Caroline and Stewart                 Grandfather 
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BEFORE Designing Unit/Lesson

• Determine each 
student’s 
measurable 
targets aligned 
to the AEC

• Use the AEC as 
written 

OR
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Consider Essentialization of the AEC
If the present ed levels indicate you need to 
reduce the complexity further

Designing Measurable 

Content Targets

• Essentialized examples give you a SAMPLE
– You can design your own

• Reduce complexity through the coded variables

• Remain aligned to the alternate eligible content 
through the intent

• Add measurement and conditions specific for 
your student(s)
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ELA  EXAMPLE

Least-

content

complexity

Content  Target  Examples

Alternate Eligible Content: E03AK1.1.3a

Identify characters and what they do during 

events in a story.

Intent Statement: Find the characters in a story or story parts and 

describe what the characters did in the story 
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Setting Targets

Mastery  Criteria

Alternate Eligible Content: E03AK1.1.3a Identify

characters and what they do during events in a 

story.

Most Complex Level Mid-complex Level Least Complex Level

reduction in complexity from most to least complexity

After reading an 

unfamiliar story, the 

student will identify/find 

2 characters in a story 

part and describe, show 

or find what the 

characters did (with the 

option of a picture 

selection as needed) at 
100% correct in 3 

consecutive probes.

• Independent 

reading/story read

• ID/find 2 characters 

and actions of each

• Pic supports as 

needed

After hearing or reading 

unfamiliar  modified text of 

a story and when presented 

with pictures/words of two 

characters in the text, the 

student will identify the 

characters whose actions 

are being described 100% 

correct in 3 consecutive probes. 

• Hearing or reading

• ID 2 characters from a 

selection of 2 pics

• Actions of characters 

described

• Vocabulary reduced

After listening to an 

unfamiliar significantly 

modified passage that 

describes the action of a 

character and when 

presented with pictures of 2 

characters, the student will 

identify the character whose 

actions are being described.
100% correct in 3 consecutive 

probes. 

• Listening to text

• Select 1 character from a 

selection of 2 pics

• Actions specifically 

described
• Vocabulary further reduced

Your Turn

Using the AEC, Coding, Essentialized 

Examples and the Across the 

Grades/Intent:

Write at least two content targets specific 

for one or more students.

What text would you use? Where would 

you find it?
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SCHEDULE  EXAMPLE

E03AK1.1.3a - Identify characters 

and what they do during events in a 

story.

▪ Two, 15 min sessions/day (one 

short reading per session with 

probes)

▪ One, 30 min session/day (2-3 

short readings per session with 

probes)
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TEACHING  MATERIALS  EXAMPLE

Paired activities: Pictures/objects: 

▪ E03AK1.1.3a - Identify characters and what they 

do during events in a story.

▪ After being read to (using an unfamiliar story), the 

student will identify/find 2 characters in a story part 

and describe, show or find what the characters did 

(with the option of a picture selection as needed) at 

100% correct in 3 consecutive probes.

▪ One, 30 min session/day (1 - short readings per 

session with probes)

▪ Specific instruction for identifying characters and 

what they do (more on this in future webinar)

▪ 5- Readings, 3 grade reading level: 

▪ Readworks.org: Attack of the Leftovers 

▪ Book: Sheila Rae, the Brave by Kevin Henkes

▪ Book: Mr. George Baker by Amy Hest

▪ Book: Amber Brown is Not a Crayon by Paula 

Danziger

▪ Book: Doctor DeSoto by William Steig

▪ Short phrases for extra practice. The student selects the 

character and what the character is doing. 

▪ Definition of character review and additional practice.

▪ Photocopy picture of characters and actions from each 

reading from the selected part of the reading to 

support a  picture selection response. 

EXAMPLE SUPPORTS

▪ E03AK1.1.3a - Identify 

characters and what they do 

during events in a story.

▪ One, 30 min session/day (1 - short 

readings per session with probes)

▪ Lessons, paired activities and 

probes:

▪ Photocopy picture of characters 

and potential actions from 

selected parts of the reading 

for picture selection response 

(as necessary). 

▪ Objects to teach unfamiliar 

actions.

▪ Include extra pics/actions as 

distractors. 
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Your Turn

Consider how you would use the content 

targets during instruction:

• Measuring achievement- what, when and 

how to collect data

• When, where, how long to instruct

• Materials and resources to support 

instruction

Essentialized Examples for Writing
Instructional Considerations

• Important considerations
– Defining writing
– Providing a look at 

‘across the grades’ for 
writing

– Providing access to 
writing

– Varying levels of 
complexity through the 
essentialization process
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Grade 5 AEC E05C1- Introduce a topic
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AEC and Science Considerations:
Varying Complexity 

Through Essentialization
• Code to isolate the Know, 

Do and Context
– Manipulate these 

variables to meet the 
needs of your students 
based upon current 
levels of performance 
and background 
knowledge

– Ensure understanding 
of the definitions
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AEC and Science 
Considerations:
language and 
vocabulary

• Reduce complexity of 

vocabulary

– Ensure understanding

– Focus on the 

conceptual learning

4th Grade science 
– S4B2.1.1a
Identify plants or 
animals that live in 
different 
environments 
(limited to 
grasslands, tundra, 
desert, aquatic, 
forest, and 
rainforest
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Pennsylvania Training and Technical Assistance Network

PA-AIP

Professional Development Opportunities:

Alternate Eligible Content and Essentialization

Up and Coming in 2017-18
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New Trainings 2017-18

Training Type When

AEC for Writing: Getting 

Familiar and Going Deeper

Series: 
Regional Large Group with 

Virtual/Application Follow-Up

PaTTAN
Pgh: Dec. 14, 2017 
East: Dec. 18, 2017
Hbg: Dec. 19, 2017

Alternate Eligible Content: 

Essentialization for PASA 

Science

Series: 
Regional Large Group with 

Virtual/Application Follow-Up
PaTTAN

East: Jan. 24, 2018 
Hbg: Jan. 25, 2018
Pgh: Jan. 30, 2018

Advanced Essentialization 

and Instruction for 

Reading and Math

2018 Webinar Series
Jan 17: Making AEC meaningful 

for Students with the Most 

Significant Cognitive Disabilities

Feb 21: Complex math 

Concepts

March 28: Complex ELA 

Concepts

Projects

Teacher Workgroup

Development of Additional 
Essentialized Examples

Intensive Training: PaTTAN
East: Feb.

Hbg: Feb. 14-15, 2018
Pgh: Feb. 

Partnerships

Developing PD Resources

for:
Writing AEC/Instruction
Science AEC/Instruction

Essentialization/Instruction
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Collaboration

AEC aligned 
with Eligible 
Content and PA 
Core Standards

Essentialized 
examples 
aligned with 
AEC

New in 2018 
PLC to support 
teachers with 
AEC and 
instruction
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Pennsylvania Training and Technical Assistance Network

PASA Updates

PASA Project

• The PASA Project through the University of 

Pittsburgh serves as the test vendor

– New leadership at the PASA Project

– New website was initiated August 1st

• www.pasaassessment.org

– Technical assistance email and phone number will 

be available to LEAs and Service Providers

http://www.pasaassessment.org/
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PASA Testing Window

• PASA Testing Window for 2018-2020 are 

posted to the BSE website at: 

http://www.education.pa.gov/K-

12/Special%20Education/Pages/PA-Alternate-

System-of-Assessment.aspx#tab-1

• The 2018 PASA window is February 19-April 

13.  

• All students must be assessed during this 

window.

PASA Enrollment and Administration

• One enrollment system for all subject areas

• Three options for test delivery of all subjects (like 

PASA Science)

– Digital, non-digital, or combination

• BSE is strongly recommending digital uploading of 

video rather than returning media

• All subject areas will have student response entered 

into the digital system (like PASA Science)

NEW

http://www.education.pa.gov/K-12/Special Education/Pages/PA-Alternate-System-of-Assessment.aspx#tab-1
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Developments of PASA

• PASA Writing will be field tested in 2018

• PASA Writing will be operational in 2019

• A placement test into the PASA is being 

developed.  This would replace the current 

process of reviewing Tier and performance 

level descriptions. 

Developments of PASA

• Teachers and professionals will develop test 

items for PASA

– More details will be forthcoming.  Persons 

interested now, may submit name and contact 

information to AlternateAssessment@pattan.net

• A continuous loop of item development, 

review, and improvement occur as industry 

standard

mailto:AlternateAssessment@pattan.net
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Professional Development

• A face to face training is 

scheduled for November 20, 2017 

– The purpose is to provide details about 

enrollment processes, online-training 

requirements, test administration procedures, test 

security, policy changes, instructional resources 

and frequently asked questions

– The training will incorporate information from the 

newly developed PASA Handbook for Assessment 

Coordinators

Presentation Objectives

• Identify and locate resources and tools 

available for teachers to support delivery of 

instruction aligned to alternate eligible content

• Use essentialized examples to support lesson 

plan development

• Identify updates and changes with  the 2018 

PASA
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Contact Information

Susan Gill

Education Consultant

sgill@pattan.net

Lisa Hampe

Special Education Adviser, BSE

lihampe@pa.gov

Lynda Lupp

Statewide Special Education Assessment Coordinator  BSE/ PaTTAN

llupp@pattan.net

Sharon L Leonard

Educational Consultant

slleonard@pattan.net

Audrey Kappel

Research and Data Director

kappela@wpsbc.org

Commonwealth of 

Pennsylvania

Tom Wolf, Governor

mailto:sgill@pattan.net
mailto:lihampe@pa.gov
mailto:llupp@pattankop.net
mailto:slleonard@pattan.net
mailto:kappela@wpsbc.org

