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Pennsylvania’s Low Incidence Conference

Alternate Eligible Content:

High Expectations,
Effective Instruction,
and Lifelong Learning

Pennsylvania Training and Technical Assistance Network

Presentation Obijectives

* |dentify and locate resources and tools
available for teachers to support delivery of
instruction aligned to alternate eligible content

* Use essentialized examples to support lesson
plan development

* ldentify updates and changes with the 2018
PASA
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Alternate Eligible Content

 Standards Aligned content inMath and

Science

* Reduced in depth and breadth from the PA
Core and Academic Standards to ensure
students eligible for the alternate assessment
have access to the general education
curriculum

Alternate Eligible Content

* Represents modified targets for learning in
general education classrooms and other
settings

* Can be essentialized to provide standards
aligned learning for a variety of abilities within
the 1% range of student population
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9 -06- » *
~ Steps *
¢« for Getting

STEP1 3

Review and Become Familiar
with the AEC for ELA

BESs

*REALISTICALLY



https://www.powtoon.com/online-presentation/dM70YDnCtCf/8-step-instructions/

Examine the Content

Students with Significant Cognitive
Disabilities
Alternate Eligible Content

ACROSS THE GRADES - ELA & MATH

ELA — ALTERNATE ELIGIBLE CONTENT

Resources to Support
Understanding of AEC.:

» PSSA Glossaries
— ELA glossary

— Mathematics glossary

PSSA English Language Arts
Glossary wme

Assessment Anchors and Eligible Content
Aligned to the Peansylvania Core Standards.

-\

—a
of
plesasorg  www.education.state.pa.us

June 2014

Getting Started:
Review AEC

 AEC Across the Grades/Intent Documents

» Essentialized Examples

These resources will enhance your understanding of the
meaning and intent of the alternate eligible content.

11/6/2017
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Your Turn
I

e PaTTAN.net

* Pdesas.org

Helix ELA Strand Considerations

* Literacy was described in
various ways this week.

* How does your learning of
literacy in earlier sessions
connect to instruction of the

ELA AEC?

HELIX

‘Iﬂmhm
Pennsylvania’s Low Incidence Conference
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STEP2®

Gather information about each
student

Gather Information About Each Student

* Present education levels/data in ELA as it
relates to the AEC for the student’s assigned
grade level

« Communication, Language and Vocabulary
— How the student takes information in
— How the student demonstrates what they know

!
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Example:

EO7AKI.1.2a (Literature)

Identify the theme/central message of a story, drama, or poem
using key details/evidence from the text

Pre-Planning Instructional/Data Questions

* How does my student access text ? (read or read to?) What
is the length of text appropriate for my student(s)?

* How does this student comprehend? Words, visuals, objects?
* Is this student familiar with any grade appropriate Literature?

* Does this student know what theme is? Theme in Literature?
* Do | know what theme is in Literature?

* Does my student know what a detail is? Evidence?

& STEP 3

e Use the assigned grade for th‘ :

identified student (s
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What Are Your Students Assigned Grade Levels?

K,1,2

2 (1

9 and 10

@
O

Your Turn

* Select a piece of AEC at your students
assigned grade level

— (or near if you are Grades K-2, 9,10)




_.A ; ?;'T

_Examine T
~ the
~Intent

New Tools to Support
Unit/Lesson Design
AEC Across the Grades with Intent

Examples:

Math Grade 7

AEC: M07AR1.1.3a Represent a proportional relationship on a line graph
AEC Intent: Use a graph to show a relationship between characteristics
(example- for every hour worked you earn $1)

ELA Grade 6

AEC: EO6AC2.1.1a Identify how the narrator’s point- of- view affects the story
AEC Intent: Show the way the narrator thinks and feels and how that
affects/influences the story

11/6/2017
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Across the Grades and Intent

¢ across the Grades: Key Ideas and Details o/

Grade 5 Grade 6 Grade 7
E05AKY1 2 E0GAKT128 EOTAKT 122
Ideniify the Identity the Identify the
- hemelcental message
atastory, dama, or | ofastory, orama, or | of a story, drama. or
poem using key poom i bey poem using oy
fhe fexd the text e taxt
W T e
Show Show
iea of me let iea of me 1t d2a o g text e ot me et
v |2 1 | by Doz o v
aunar e e, i Lo
the the by the the the
authar author in the story, ‘author m the story, author in the story, author in the story, author in the story,
orams, o posm cing | arama. o aams,or posm Grama. or rama oo
Smasmme Smsfniy |SRiubeg | SSsteiy | be
e te neted metea me e me e

EOTAKI.1ZD E0SAK1.12D CC131112AD
ot fext i

Tatent: e Tt
Deseribe key elements | Descrie key Descrie key
of the taxd relaying he | eloments of the fext | elements of the text
ovBrarching be 62 i | relaying the relaying the

inan

it FINAL 7/11/17

Your Turn

* Match your piece (s) of AEC to its intent

10
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STEPS 3

Check out Essentialized
Examples

New TOOls | [ e

to Support : : :

Unit/Lesson ; : — W
Design | : :

» Essentialized

3§ MATH AEC

Examples * i -
» Currently ! : :
ELA/Math ) :

TOTAL REC AHRESSEE T2
TETAL USSENTIALITIE EXAMPLES: 52

11
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Purpose of Essentialized Examples

» To provide understanding of the content
* To provide ideas for reducing complexity

» To support design of content targets

— You will add the mastery criteria and
conditions specific for your student(s)

» To support design of assessment tools

Examples: Aid Understanding of AEC By Varying
Levels of Complexity

ELA - Essentialized Examples
Grade 3 - ELA

+ E03AC2.1.1a Identify who is telling the story

Students with Significant Cognitive BT B3 e gt i
Disa b ilities » E03AV4.1.2a Identify the literal or nonliteral meanings of a word or phrase

» E03BC2.1.1a Identify one point-of-view in the text
Essentialized Examples » Ea3BK1.1.2b Retell key ideas from the text
October 18th, 2016 | Rate Th ge: fr W W W

Grade 4 - ELA

S o=

» E04AK1.1.3a Identify details from the text to answer questions related to the characters,
setting or events

On this page you will find essentialized examples. Essentialized examples are resources that
provide ways to think about content targets and sample tasks related to alternate eligible
content. The examples offer a demonstration of what alternate eligible content can look like
in practice. The essentialized examples are intended as guides and can be used to support
lesson and unit planning and development. These are just examples. They can be adapted
and modified to meet the unique needs of your student(s). There are nearly unlimited ways
to address the content, all of which could be acceptable, aligned activities. The examples are

E04AV4.1.23 Identify nonliteral meanings of words or phrases

E04BC3.1.1a Identify a piece of evidence that an author uses to support a specific point in
the text

» E04BV4.1.2b Use i i s 1o aid

organized by grade and content. You will find examples available for each grade level and F——
within the content of ELA/Reading and Math. While there is not one example for each

piece of alternate eligible content yet, we will continue to populate this site as examples are » E05BC2.1.28 Use text strueture or feature to identify events ideas cancepts
received.

b Eo5BKL1.2a Summarize the text
To view the Essentialized Examples for ELA or Math, please click on the appropriate link.
» EO3BV4.11a Use context to determine the meaning of unknown or multiple meaning

Click on link for General Information for the Essentialized Examples. i

E05BV4.1.2b Use relationships between words to aid comprehnesion

12



Essentialization Example Tryouts

Feedback From the Field:
Teacher Survey Results

ELA/Reading Math
Examples Examples tried out out students
3 5 3 60.0 6 3 4 2 50.0 3
4 4 1 25.0 1 4 5 1 20.0 2
5 4 2 50.0 5 5 5 1 20.0 4
6 4 0 0.0 0 6 5 1 20.0 2
7 8 1 12.5 4 7 oy 2 40.0 6
8 5 3 60.0 3 8 5 3 60.0 4
11 4 2 50.0 7 11 9 3 333 5

11/6/2017
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20

18

16

14

12

10

Use of Examples

Used as is Adjusting the
complexity of
targets

Modified the Created my own

materials

example

Pre Assessment and Post Assessment

Pre No

Pre Yes

M Post No
M Post Yes

11/6/2017

14



18

16

14

12

10

Pre Assessment Type

2
o - .
Conducted a pre-test Observed the student Used prior knowledge of

interacting with the  students’ understanding
content

Post Assessment Type

Conducted a post-test Observed and scored Observed informally
with rubric

11/6/2017
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35

30

25

20

v

o]

Student Understanding Before and After Instruction

None

Some

A lot

Ease of Use

H Before
m After
Mastered
@ Not easy
B Somewhat easy
@ Very Easy

11/6/2017
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Little

Preparation Time

Initial Understanding of AEC

Somewhat

Time Investment

@ Less than an hour

B One hour

Instructional Time

Teacher Knowledge

Very

0

Not at all

i Less than an hour
= One hour
= More than an hour

Increase in Understanding of AEC

Alittle

Some

Alot

11/6/2017
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ELA EXAMPLE

PA Reporting Category: ED3 A Lierature Text

A Core Standards:

v CC13dA age, lesson, or moral in how ;

+ €C1338 Askond snwer cext and referring to text ta supgort
responses.

133€ ina story and

to the sequence of events

Assessment Anchor: E03.AK 1 Key iess and Detans

Descriptor: £03 A+ 11 Demansirate understanding of key ideas and defalls n

Tterature.

2. Mid-Complex Level:
* Content

eing Gescribed.
* Example: Student wil read or isten to modified text.

Modified text:

ii ible Content: 03 A-K 11 3 Describe charackers in o stary (& g, their traits, mativations, feel

to the Nate: “Story*

‘events told through the text types

Ers ory, drams, o poem
Altemate ontent Code: E03AKL 1 55

®  Character and what they do o identify

Altemate Eligible Content: identify characters and what they do during events in a stary.

Rl 2o, o marimane ina inerary work

ey o slory parts and

plex Level (at the level as written]:

*  Example: Student will read o listen to modified text.

e S

»  Cantent Target: To name the characters in the stary and describe two things that esch one:

Least-
content
complexity

During Thanksgiving, Caroling and Stewart ate mashed potatoes. They also ste mashed potatoss dunng the flve davs
after Thanksgiving Stewart was not happy; he crossed his arms and asked for different food. He said, "Please” to his.

mother far new food. potatoes in
mashed potatnes potataes, he said they

utfy

Question Example:

veetabe ail Caroline tasted the fried
v was ereomy ol

oI5 the story about?)

During Thanksgiving, Carckine and Stewart ate mashed potatoes.
= s

Sainple pistion
Who ste mashed potatoes?

Who cooked fried mashed potatoes?

3. Least Complex Level:
* Content Target: Given character,

modified text

Modified text:
The boy and the girl ate mashed potatoss al the time.
They did not want any more mashed potatoes

The mother made different potatoes. (or new patatoes) Y,
e , &5

‘Sample questions{
Seod Tect T boy and he g e trashed porcoes®

Question: Who ste mazhed potatoe:

Student selects picture or object
Inr‘mmmmuemmlmmoﬂm
Question: wmmn-vu

Text Considerations Before the lesson

* Determine if there is a need to reduce/scaffold the
complexity of the text (sentence length, prefixes, complexity

of content).

* Have students look at text, pictures and make guesses and
predictions about what the story is about OR introduce the
characters via pictures and/or objects.

* What is the AEC wanting the student to know? Does the text

reflect this?

* Is the AEC referencing Literature (expository text) or

Informational Text?

11/6/2017
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Vocabulary Considerations

Modifying Text
I

Before the lesson

* Based on students common high frequency words (student
data), reduce complexity ex. Wolf = ‘outside’ dog

* Explicitly teach vocabulary in context ex. read the sentence
and emphasize the word- use questioning, video, or other
visual sources to have students understand meaning d

* Provide a variety of activities to practice new vocabulary
ex. find the word and match it to a picture from a group of
pictures to demonstrate understanding

* Teach the vocabulary to fluency under a variety of
conditions

Orriginal text: The Attack of the Leftovers

https://www.readworks.org/article/Attack-of-the-Leftovers/2fe02e8e-3c66-4a05-8e | e-44e7b4b869ce#!articleTab:content/

“We have too many mashed potatoes,” said Caroline.
“I know!” said her brother, Stewart. “l am sick of them.”

“We've had mashed potatoes for lunch.”

“We've had mashed potatoes for dinner.”

“We've even,” said Caroline with a grimace, “had them for breakfast.”
“Thanksgiving is over,” said her brother, crossing his arms. “We want new food.”
Thanksgiving had happened five days earlier. Everyone came over to their house: aunts and uncles and cousins. Even a long-lost aunt from Alabama. They ate turkey and
mashed potatoes and stuffing and gravy. Lots and lots of gravy. It was great. It made everyone sleepy.

But when everyone left, the food was still there. Turkey. Mashed potatoes. Stuffing. Gravy. Everywhere! The counters were covered. Food invaded the fridge. It sat on
Caroline and Stewart’s plates for days and days. Eventually, it got boring.

“Pleeeeeeeeeeease,” said Stewart. “Make us something else!”

“Not mashed potatoes.”

“Anything but that!”

“Hmm,” said Mom. She was quiet for what seemed like a long time. Her finger tapped against her mouth. “I think | have an idea.”

She took out a container. Stewart’s mouth fell open.

“Mom!” he shouted. “Are you crazy? Those are the mashed potatoes.”

“They sure are,” said Mom. “I think | just remembered something my grandmother used to do.”

Monm pulled out a frying pan and a jug of vegetable oil. She poured the ol in the pan. It went glug, glug, glug. She turned on the heat. Stewart and Caroline backed away.
They are not allowed near the stove when hot oil is in the pan.

While the oil got hot, Mom fixed the potatoes. She turned the container upside down. “Plop!” went the potatoes. They fell onto the counter in a cold, hard block. With her
sharpest knife, Mom sliced the potatoes into squares. She dusted them with flour. She sprinkled them with salt. She covered them with pepper.

And then she slid them into the oil.

Sizzle! went the oil. Sizzle, sizzle, sizzle!

“Whoa, Mom,” said Caroline. “What are you doing?”

“I'm frying the potatoes. The same way you would make French fries. It's a good way to get rid of leftovers.”

When the potatoes stopped sizzling, they were done. Mom lifted them from the oil and let them dry. Once they were cool, Caroline picked one up in her hands.
“Don’t you want one, Stewart?”

“No!" he said. “I told you. No more mashed potatoes.”

Caroline lifted the block of crisp, brown potato to her mouth. She took a tiny bite—the tiniest bite in the world.

“Oh boy,” she said. “Oh boy, Stewart. These are good.”

He took a bite, too. She was right. The potatoes didn't taste like mashed potatoes at all. They were crisp and brown on the outside. They were creamy and fluffy on the
inside. It was like eating a crispy cloud.

“See?” said Mom. “Leftovers aren’t the end of the world.”

19



Modified Text

Most Complex Content

During Thanksgiving, Caroline and Stewart ate mashed
potatoes. They also ate mashed potatoes during the five days
after Thanksgiving. Stewart was not happy; he crossed his arms
and asked for different food. He said, “Please” to his mother
when he asked for new food. His mother fried the mashed
potatoes in vegetable oil. Caroline tasted the fried mashed
potatoes. When Stewart ate the mashed potatoes, he said they
tasted like a crispy cloud that was creamy and fluffy.

Modified Text

Mid Complex Content

During Thanksgiving, Caroline and Stewart ate mashed potatoes. They also
ate mashed potatoes after Thanksgiving. They got tired of eating mashed
potatoes. Stewart was not happy; he asked for different food.

His mother fried the mashed potatoes in a pan.

Caroline ate the fried mashed potatoes. When Stewart ate the fried mashed
potatoes, he said they tasted creamy and crispy.

11/6/2017
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Modified Text

Least Complex Content

The boy and the girl ate mashed potatoes all the time. They did
not want any more mashed potatoes.

The mother made different potatoes. (or new potatoes)
The boy and the girl liked the different (or new) potatoes.

Sample Probes Across
Complexity Levels

Question Example:
y— Name two characters in this story (who is the story about?) Tell me one thing

complexity / that each character did.

Sample questions:
)
Mid-content

complexity
Who cooked fried mashed

potatoes?

Who ate mashed potatoes?

Mom Caroline and Stewart Grandfather

Sample questions:
Read Text: “The boy and the girl ate mashed potatoes.” -
Question: Who ate mashed potatoes?
Student selects picture or object

Least-content
complexity

Text: “The mother made a different kind of potatoes.”
Question: Who made the potatoes?
Student selects picture or object

11/6/2017
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& STEP6

Write a content target for
instruction that measures
what you- * dent will

K\ s achie

jAY

BEFORE Designing Unit/Lesson

» Determine each
student’s
measurable
targets aligned
to the AEC

 Use the AEC as
written

OR

22



Consider Essentialization of the AEC

If the present ed levels indicate you need to

reduce the complexity further

J

ﬁ\_)_@"—ei‘i)

Code the AEC
Know

Do Examine the Intent

Context

]

Reduce complexity
across the areas coded
as needed

Remain aligned to the
intent

Designing Measurable
Content Targets

» Essentialized examples give you a SAMPLE

— You can design your own

* Reduce complexity through the coded variables

* Remain aligned to the alternate eligible content

through the intent

+ Add measurement and conditions specific for

your student(s)

11/6/2017
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ELA EXAMPLE

PA Reporting Calegary: £03 A Literaturs Toit
PA Core Standards:

* Content Target: and , identify the.

+ €13 3. Determine the central message, lesson, or moral in terany test; explain how s canveyed in being descrived
+ cc133s text and s to et o sppart © Example: Student wil resd or ksten to modiied text.
respanses.
+_CC.135. Describe characters in  story and explain how theis i events Motsd e
‘Assessment Anchor: £03 A 1 Key ideas and Detaits Ouring Thanksgiving, Caroline and Stewart ate mashed potatoes.
Descriptor: £03 A 11 Demonstrate understanding of bey ideay and detalls It TEerature. They atso frer Thanksgiving. They *
‘Eigible Content: ED3 A~k 113 Dscribe characters i & Stary (&, s Laits, mowvations, Feeings) and exaian how ot s et T avos e e s ot food .
their actions Note: “Story” means narrati pes

of story, drama, o poem
P Code: E03AKL 138

Alternate Eligible Content: |dentify characters and what they do during events in a stary. His mother fried the mashad potatoes in 3 pen.
Alternate d
Context
— Carcéine. When Stewsrt , he said they
+ Choracter and wha they do o identhy * During the events of s story: —_—
o Sample questions:
o Who ste mashed potatoes?
o - a, o inarimate in a inerary work: -
e & of the Leftovers. Who cooked fried mashed potatoes?
C ey parta 3 i the story Grandtather
3. Least Complex Level:
1. Most Complex Level (at the level as written): *  Content T3 beh: of a character, picture cues with a choice
®  Content Target: Ta name the characters in the stary and describe two things that sach ane said Least- of
+ Example: Student will resd ar sten ta medified text. i . et
complexity

wararree

During Thanksghing, potataes. They also ate the five days
after Thankegiving. Stewart was not happy, he crossed his srms and asked for different food. te said, Please” to his
mother when he asked for new faod. His mother fried the meshed potatoes in vegetable oil_Caroline tasted the fried

Modified text:
The boy and the gir ate mashed potatoes al the time.
They did not want any more mashed potatoes.

mashed potstoes. When Stewart ate the mashed potataes, he said they tasted kike 2 crispy cloud that was creamy and The mother made afferent potatoes. (o new potatoes)
ey
iy s A i -

Read Text: “The boy and the girf ate mashed potatoes.”

Question: Who ste mazhed potatces
Student selects picture or object

Text: “The mother made 3 diffecent kind of potatoes.” 3

Question: Who made the potatoes?

Content Target Examples

Alternate Eligible Content: E03AK1.1.3a
Identify characters and what they do during
events in a story.

Intent Statement: Find the characters in a story or story parts and
describe what the characters did in the story

1. Most Complex Level (at the level as written):
e Content Target: To name the characters in the story and describe two things that each one said or did.
e Example: Student will read or listen to modified text.

2. Mid-Complex Level:

s Content Target: Given modified text and pictures of two characters, identify the character whose actions are
being described.

e Example: Student will read or listen to modified text.

3. Least Complex Level:

e Content Target: Given a passage from the text that describes a behavior of a character, picture cues with a choice
of two characters, identify the character whose actions are being described.

e Example: Listen to modified text with pictures/objects of characters.

24



Setting Targets
Mastery Criteria

Alternate Eligible Content: E03AK1.1.3a Identify
characters and what they do during events in a

story.

Most Complex Level

Mid-complex Level

Least Complex Level

After reading an
unfamiliar story, the
student will identify/find
2 characters in a story
part and describe, show
or find what the
characters did (with the
option of a picture
selection as needed) at
100% correct in 3
consecutive probes.
 Independent
reading/story read
« ID/find 2 characters
and actions of each
* Pic supports as

After hearing or reading
unfamiliar modified text of
a story and when presented
with pictures/words of two
characters in the text, the
student will identify the
characters whose actions
are being described 100%
correct in 3 consecutive probes.

 Hearing or reading

« ID 2 characters from a
selection of 2 pics

« Actions of characters
described

« Vocabulary reduced

After listening to an
unfamiliar significantly
modified passage that
describes the action of a
character and when
presented with pictures of 2
characters, the student will
identify the character whose
actions are being described.
100% correct in 3 consecutive
probes.
« Listening to text
« Select 1 character from a
selection of 2 pics
- Actions specifically
described

needed » Vocabulary further reduced
ﬁ reduction in complexity from most to least complexity l*
Your Turn
[

Using the AEC, Coding, Essentialized
Examples and the Across the

Grades/Intent:

Write at least two content targets specific
for one or more students.
What text would you use? Where would

you find it?

11/6/2017
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5 - Steps in Planning Instruction

SCHEDULE EXAMPLE

EO3AK1.1.3a - Identify characters
and what they do during events in a

story.

Two, 15 min sessions/day (one
short reading per session with
probes)

One, 30 min session/day (2-3
short readings per session with
probes)

11/6/2017
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TEACHING MATERIALS EXAMPLE

E03AK1.1.3a - Identify characters and what they
do during events in a story.

After being read to (using an unfamiliar story), the
student will identify/find 2 characters in a story part
and describe, show or find what the characters did
(with the option of a picture selection as needed) at
100% correct in 3 consecutive probes.

One, 30 min session/day (1 - short readings per
session with probes)

= Specific instruction for identifying characters and
what they do (more on this in future webinar)

= 5- Readings, 3 grade reading level:
= Readworks.org: Attack of the Leftovers
= Book: Sheila Rae, the Brave by Kevin Henkes
" Book: Mr. George Baker by Amy Hest
= Book: Amber Brown is Not a Crayon by Paula
Danziger
= Book: Doctor DeSoto by William Steig

Paired activities:

Short phrases for extra practice. The student selects the
character and what the character is doing.

Definition of character review and additional practice.

Pictures/objects:

" Photocopy picture of characters and actions from each
reading from the selected part of the reading to
support a picture selection response.

EXAMPLE SUPPORTS

" EO03AK1.1.3a - Identify

characters and what they do
during events in a story.

= One, 30 min session/day (1 - short

readings per session with probes)

= Lessons, paired activities and
probes:

= Photocopy picture of characters
and potential actions from
selected parts of the reading
for picture selection response
(as necessary).

= Objects to teach unfamiliar
actions.

= Include extra pics/actions as

distractors.

11/6/2017
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Your Turn
[

Consider how you would use the content
targets during instruction:
* Measuring achievement- what, when and
how to collect data
* When, where, how long to instruct
* Materials and resources to support
instruction

Essentialized Examples for Writing

Instructional Considerations

* Important considerations

— Defining writing

— Providing a look at
‘across the grades’ for
writing

— Providing access to
writing

— Varying levels of

complexity through the
essentialization process

28



Grade 5 AEC EO05C1- Introduce a topic

DRAFT WRITING EXAMPLE

{ BA Repurting Catpugry: Widing
PA Core Stendarda; GG 145 B idootity snd inkiodwce the fao cloaty.
Amoxsmant Anchor E05.C.1 Texd Troeaand Pumests.. .
Descripor: EOS0 1 2 s
tormaticn claaty
Engitie Comem: Euscnnmumﬂmmmmm Ereide 3 general observaton
rup swbated information g By &= upperd e witer's

At mgm;m BT

DRAFT WRITING EXAMPLE

Comtast

P -u.u-p--..nm.-.n.,
Jetreduca

Diraft intens Statement: Tel your

Woat Complex Comtent

Content Targee: Wirks af leas! 2 brief somences i ininduce a Sutjst of isterest

- f apocsc i ngiees below) andiar
e ey

= Hole: Every weling v i epestoinn and
helahe shindd hurer:

s 3 ting focl the shudent in producing
P wevitin prexduct

. Prevae e

ppe, 5
e
Writing prosgt sxamphes:

Wiite about 0ng of the iobowing

A place you have vished. Tel about what you did there.

A friend, special person or character you e, Tell why you Bke them

Four faveste anmaly (lanma. pets, 205, charaziers i bosks). Ted what i kooks ke,

.qnmyeun {apoets, music, g, eoennal “Tel what you ke asout i
beard game, iFad

|
Pk s . vk, ik & vt P ebristot it K mu..,m.u

Mok student witing examole:
Writing Prompt selected by the student #1. Wiie bout 8 place you have visted  Tel about
whal you did thide

Wied Cmrple Comirn
Contant Target: Writs af kasl 1 boal samence To inoduce & suject of nliest
Exampte:
. ol apectc trleow) anice
1 e i
studenfs ..,-c_..em. S B s Sarcbabec sxriasies with the weliciod
prcabpscls stiected

i
5
il
%
i
|
i
|
t

Using o of M B0 aniinces Delow, Supcof e studenl in Selcing a Clursoiect andr lad
wertineg prompi 12 help Rimher 12 compiete the intoduction semence. Use the lin hal matches he
students sesection

1. I nave a pet
2. | ke lo eal at

3, | play with

Faamgile writing prompt:

What pe i pou b ? Tell abeul ous pot % 1
Where s ihe place you Bke fo oaf? Tel asout what you eat % -

pirra
VT B3 you play Wit Tel a5out you oo E .

Gameboy

11/6/2017

29



11/6/2017

DRAFT WRITING EXAMPLE

Least Complex Con Lem
Content Target: Given a piciobjecex! wriling prom,selecta subjec o inroduce a topic of hared
wiing.  Add-at least 2 word or picuredobject 10 complete the

Example:
+ Provide fhe student with wriing prompts of speciic student intersst (sse examples below). Note:
Every wiriting prompt (picture/obje cl scfection) e o be in et shidens feperioie i helshe
should have also demonstrated experiences with the selected pic/objects selected.

be pct res/objects and/or text that support the unique needs of the student in

* Pk spport s spofcatle I help W atatend complee the cenient igel il piodct
Optior
o ‘Thé student makes the selection and places I the biank.
o The student makes the selection and the teacher scribes or places the selection in the blank.

| am writing about

Witing prompt choices:

‘.’:r’i\ »

s
Whiskers Grandma

NOTE: All selections show d iemonstrated as “known” and to have been experienced by
memokstd(fﬂ\pp s ofthia example

AEC and Science Considerations:

Varying Complexity
Through Essentialization

» Code to isolate the Know,
Do and Context

— Manipulate these
variables to meet the
needs of your students
based upon current
levels of performance
and background
knowledge

— Ensure understanding
of the definitions

30



AEC and Science
Considerations:
language and
vocabulary

* Reduce complexity of
vocabulary

— Ensure understanding

— Focus on the
conceptual learning

4th Grade science
—S4B2.1.1a
Identify plants or
animals that live in
different

environments
(limited to
grasslands, tundra,
desert, aquatic,
forest, and
rainforest

11/6/2017
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DRAFT SCIENCE EXAMPLE

DRAFT SCIENCE EXAMPLE

[PAReporting Categery: Diogeal Somnees

[PA Core Standards: 3 728 Anslyze e reeds of plans s areval 5= they relas 5 i s soll condions |

e Crplor-_ 5415 71 T3eriy s expiain how SEapaions Felp Sresnsrs i surd

igible Content. 5452 1.1 Feenity characinstis for piant and Sl sarvral in SIFErent Srvranements (€5
e, inde, s, e, doup St Yot}

igible SABZ1Ta

Alternate Eligible Content: |y pants o animals that e in different environments linited o grasslands,
v, s, aquaic, farest, and rmlorest).

Alfernate oded
Tontext
« Thatlive in different environments
+ Planis OR Animals + ldentity e [ s e
aquatic, orest, and rainforest]
Toefinition notes:
+ Environment. the circumstances, objects, or condiions by which one is surrounded
+ Grassland: =n in wihich i
« Tundra: 3 level or ralling resless piain that i istic of arciic and
black T o e e e

herbs, and dwari shrubs; aisa: 3 smilar region confined fo mount=inous areas above fimberine
Desert: arid land vith usually sparse egetstion; especially such lznd having 2 very wam oimata and
receiving less than 25 centimeters (10 inches) of sporadic rainfall annually
+ Aquatic:growig orning o frequenting vater
Forest: 3 dense growth of traes and underbrush covering a large tra
Rainforsst: 2 rupicalwod and wihan sl rinfl o at east T inches (254 centimetars) and
2d by Heaved evergreen ess forniing a continuous canopy —called also mpical rain

ruuasl
- htpsJiivavw, memiam-webster.com/dictionary/

Traf Tntent 3 grassland, fundra. deserl, 3quate, Torest or rainfores, select o
piant that Fves in these pla

Wiost Complex Level (st the level as wiitten]
+ Content target: Given tundra and desert definitions, select the correat plants that grow and thrive in

thase enviroaments.
+ Example

Tundra: & level ar rolling treeless pl
is characteristic of aretie and subaret
regians, consists of black muziey seil with a
permanently frazen subsoll

Desert: fand haning a very warm climate
‘and receiving less than 25 centimeters (10
inches) of atchy rainfall annually.

Here are some plant names.
Select the ones that grow in a tundra and list them under the heading
tundra.

Remember there may be some that do not belong in either category.

Select the ones that grow in deserts and list them under the heading desert.

Arctic moss Cactus Bearberry Daisy

Palm tree Rose Desert sage Caribou moss

Tundra Desert

DRAFT SCIENCE EXAMPLE

DRAFT SCIENCE EXAMPLE

i Complex Leves:
< Gaven Forest ans seloct e anmals
hat Ive In 6ach respectve place
Exampie

o Use 2 picture of a forest famiar 4 the studest (F avakatie)
emarcnment tamikar

Select fhe animals fom the box below and place them In the corect columa under the environmest

(pace) whece thay bvn)

* Make chotces of anmals al are tarilar measinglel for e shedent. A4d ene chore ol dossn)
bekeop

=] (8] =) ] |

Forest Aquatic (water)

pet: Gven anq tamiae, select he anmals Pt make

11/6/2017

32



11/6/2017

PA-AIP
Professional Development Opportunities:
Alternate Eligible Content and Essentialization

Pennsylvania Training and Technical Assistance Network

Up and Coming in 2017-18

33



New Trainings 2017-18

Training

AEC for Writing: Getting

Type When

Series: PaTTAN
Regional Large Group with Pgh: Dec. 14, 2017

Familiar and Going Deeper Virtual/Application Follow-Up  East: Dec. 18, 2017

Alternate Eligible Content:

Hbg: Dec. 19, 2017
Series:
Regional Large Group with PaTTAN

Essentialization for PASA  Virtual/Application Follow-Up  East: Jan. 24, 2018

Science

Advanced Essentialization
and Instruction for
Reading and Math

Projects

Teacher Workgroup

Development of Additional
Essentialized Examples
Intensive Training: PaTTAN
East: Feb.

Hbg: Feb. 14-15, 2018
Pgh: Feb.

Hbg: Jan. 25, 2018
Pgh: Jan. 30, 2018

Jan 17: Making AEC meaningful
; : for Students with the Most
2018 Webinar Series Significant Cognitive Disabilities
Feb 21: Complex math
Concepts
March 28: Complex ELA
Concepts

Partnerships
Developing PD Resources
for:

Writing AEC/Instruction
Science AEC/Instruction
Essentialization/Instruction

11/6/2017
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Collaboration

I — AEC aligned
with Eligible
Content and PA

Core Standards

e —
Meann St e
A o ey A — g,
m

Standards Aligned Systremr h

Essentialized
examples
aligned with
AEC

E W ﬁNew in 2018

e PLC to support
T = teachers with
AEC and
instruction

,TrIHIF:?@lw
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PASA Updates

\nd
Pennsylvania Training and Technical Assistance Network

PASA Project

* The PASA Project through the University of
Pittsburgh serves as the test vendor
— New leadership at the PASA Project

— New website was initiated August |

* WWwWw.pasaassessment.org

— Technical assistance email and phone number will
be available to LEAs and Service Providers

z RENNSYLVANIA m m m PASA

OF ASSESSMENT ELA MATH SCIENCE
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PASA Testing Window

* PASA Testing Window for 2018-2020 are
posted to the BSE website at:
http://www.education.pa.gov/K-
| 2/Special%20Education/Pages/PA-Alternate-
System-of-Assessment.aspx#tab- |

* The 2018 PASA window is February |19-April
3.

* All students must be assessed during this
window.

PASA Enrollment and Administration

S E

* One enrollment system for all subject areas

* Three options for test delivery of all subjects (like
PASA Science)

— Digital, non-digital, or combination

* BSE is strongly recommending digital uploading of
video rather than returning media

 All subject areas will have student response entered
into the digital system (like PASA Science)
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\Developments of PASA

=

* PASA Writing will be field tested in 2018

* PASA Writing will be operational in 2019

* A placement test into the PASA is being
developed. This would replace the current

process of reviewing Tier and performance
level descriptions.

M Developments of PASA

* Teachers and professionals will develop test
items for PASA

— More details will be forthcoming. Persons
interested now, may submit name and contact
information to AlternateAssessment(@pattan.net

* A continuous loop of item development,
review, and improvement occur as industry
standard
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Professional Development

Tl'a‘\n‘\ng

KY\OW\QQ%
L \seful abiiig
* A face to face training is Z\‘tt‘:“:f:g‘;gﬁ
scheduled for November 20, 2017

&l

— The purpose is to provide details about
enrollment processes, online-training
requirements, test administration procedures, test
security, policy changes, instructional resources
and frequently asked questions

— The training will incorporate information from the
newly developed PASA Handbook for Assessment
Coordinators

Presentation Obijectives

* |dentify and locate resources and tools
available for teachers to support delivery of
instruction aligned to alternate eligible content

* Use essentialized examples to support lesson
plan development

* ldentify updates and changes with the 2018
PASA
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Contact Information ﬁpennsylvania

DEPARTMENT OF EDUCATION

Burwau of Spocial Edveation
Pannsylvania Training and Tachnicat Assistance Network

EEE——
Susan Gill
Education Consultant

sgill@pattan.net

Lisa Hampe
Special Education Adviser, BSE

lihampe@pa.gov

Lynda Lupp
Statewide Special Education Assessment Coordinator BSE/ PaTTAN

llu attan.net

Sharon L Leonard

Educational Consultant

slleonard@pattan.net

Commonwealth of
Audrey Kappel Pennsylvania

Research and Data Director Tom Wolf, Governor

kappela@wpsbc.or.

~The End~
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